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Irna Andriana Gea, (2021): The Correlation Between Students’ Critical 
Thinking And Their Writing Recount Text Ability at 
SMAN 1 Kabun Rokan Hulu. 
 
The aim of this research is to describe the correlation between students’ 
critical thinking and their writing recount text. The research design is descriptive 
correlational research. The population of this research is the eleventh-grade 
students of SMAN 1 Kabun Rokan Hulu  in academic year 2017/2018. The 
students were divided into 4 (for) classes, in which 109 students population. The 
sample of this research was 30 students that were chosen by simple random 
sampling. To collect the data, the researcher used Questionnaire and Test. 
Technique of Data Analysis used quantitative analysis. The research finding 
showed that students’ problems in developing writting skill were students did not 
have any idea related to the writing topic, had many ideas, but they did not present 
clear, cohesive, and well-organized writing, affraid of doing grammatical mistake 
in writing English, not able to convince the reader by using the appropriate words. 
In this research was done to know the correlation between students’ critical 
thinking and their writing recount text, by critical thinking the students will be 
able to communicate their though and opinion, and students’ be able to write 
recount text. 
 
















Irna Andriana Gea, (2021): Hubungan Berpikir Kritis Siswa Dengan 
Kemampuan Menulis Teks Recount Siswa di SMAN 
1 Kabun Rokan Hulu. 
 
Tujuan dari penelitian ini adalah untuk mendeskripsikan hubungan antara berpikir 
kritis siswa dengan teks recount tulisan mereka. Desain penelitian ini adalah 
penelitian deskriptif korelasional. Populasi dalam penelitian ini adalah siswa kelas 
XI SMAN 1 Kabun Rokan Hulu tahun ajaran 2017/2018. Siswa dibagi menjadi 4 
(untuk) kelas, dengan populasi 109 siswa. Sampel penelitian ini adalah 30 siswa 
yang dipilih secara simple random sampling. Untuk mengumpulkan data, peneliti 
menggunakan Kuesioner dan Tes. Teknik Analisis Data menggunakan analisis 
kuantitatif. Hasil penelitian menunjukkan bahwa masalah siswa dalam 
mengembangkan keterampilan menulis adalah siswa tidak memiliki ide yang 
berkaitan dengan topik menulis, memiliki banyak ide, tetapi mereka tidak 
menyajikan tulisan yang jelas, kohesif, dan terorganisir dengan baik, takut 
melakukan kesalahan tata bahasa dalam menulis. menulis bahasa Inggris, tidak 
mampu meyakinkan pembaca dengan menggunakan kata-kata yang tepat. Dalam 
penelitian ini dilakukan untuk mengetahui hubungan antara berpikir kritis siswa 
dengan teks recount tulisan mereka, dengan berpikir kritis siswa akan dapat 
mengkomunikasikan pemikiran dan pendapatnya, dan siswa dapat menulis teks 
recount. 
 









(: ارتباط بني تفكري التالميذ النقدي وقدراهتم على كتابة ٠٢٠٢إران أندرايان غيا، )
كابون   ٢النص السردي ابملدرسة الثانوية احلكومية 
 هولوروكان 
البحث هو لوصف ارتباط بني تفكري التالمياذ النقدي وقدراهتم على كتابة اذا إن اهلدف هل
وتصميم مستخدم فيه تصميم البحث الوصفي االرتباطي. وجمتمعه النص السردي. 
كابون روكان هولو لعام دراسي   ١تالمياذ الفصل احلادي عشر ابملدرسة الثانوية احلكومية 
تلمياذا. وعدد  ١١١فصول وعددهم  ٤التالمياذ إىل . ومت تصنيف ٧١١٢/٧١١٢
تلمياذا مت حتديدهم من خالل أسلوب العينات العشوائية البسيطة. وجلمع  ٠١عيناته 
البياانت استخدمت الباحثة االستبيان وقامت ابالختبار. وتقنية حتليل بياانته حتليل  
يف تطوير قدراهتم كمي. ونتيجة البحث دلت على أن املشاكل اليت واجهها التالمياذ 
و  كان لديهم العديد على الكتابة هي أهنم مل تكن لديهم أفكار تتعلق مبوضوع الكتابة،
خائفني من  واضحة ومتماسكة ومنظمة بشكل جيد ولكنهم مل يقدموا كتابة من األفكار
ي الكتابة، والكتابة ابللغة اإلجنليزية غري قادرة على إقناع ارتكاب أخطاء حنوية يف جار 
ملعرفة ارتباط بني تفكري ابستخدام الكلمات الصحيحة. ومت إجراء هاذا البحث  قارئال
التالمياذ النقدي وقدراهتم على كتابة النص السردي، فمن خالل التفكري النقدي 
 .سردي كتابة نص  رائهم، وميكن هلمسيتمكن التالمياذ من توصيل أفكارهم وآ
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A. Background of The Problem 
Writing is one of the important language skills. Brown (1994) stated 
that, there are four skills that students should master them at the end of their 
learning process, they are writing, speaking, listening, and reading. Through 
writing, students can convey and utter ideas, feelings, or opinions about 
people or things in the written form. However, to communicate ideas, 
feelings, or opinions in the written form well, instead of acquiring naturally, 
students are required to attend a number of learning processes. In terms of 
the english learning process, the students‟ creative thinking ability is 
considered to have several effect and play important roles as they are 
learning english, and it,thus, particulary influences to the way they learn to 
write as well. 
SMAN 1 Kabun is one of senior high schools in Rokan Hulu 
Regency. English is served as compulsory subject, that is taught twice in a 
week, with 90 minutes for each meeting, which means 180 minutes in a 
week. At the school, the English teachers mainly use communicative 
learning strategy, which is integrated to the scientific approach as intructed 
in the K-13 curriculum. Supported by the school‟s learning facility and 
sufficient teaching and learning medias such as screen projector, speakers, 
televison, and a well – equipped lan guage laboratory, a satisfying learning 
outcome is expected from the students. Especially in writing, the teacher 
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instructs the students to write a passage related to the genre of text they have 
just learned to see their comprehension and ability toward the text genre. 
However, based on the research preliminary study at the school which 
was done by interviewing the english teachers and the students, an 
analyzing the students‟ English learning outcomes it shows that the students 
still have difficulties in learning English, especially in producing a writing 
in the form of recount text and reaching the students‟ passing grade in 
English subject, 77 points. 
Some of the problems mentioned above, were caused of some factors. 
One of the factors was students‟ critical thinking ability, because the 
students look like not trying to think and convey their ideas. The problem 
appears to be in educational system that teachers still traditionally do their 
best to teach „what to think‟ rather than „how to think‟ (Schafersman, 1991) 
effectively about the subject matters which is termed as critical thinking. 
Critical thinking is an important and vital topic in modern education. 
The purpose of teaching critical thinking in the sciences or any other 
disciplines is to improves the thinking skill of students and thus to prepare 
them to be successful in the world. Critical thinking means correct thinking 
in the pursuit of relevant and reliable knowledge about the world. Another 
way to describe it is reasonable, reflective, responsible, and skillful thinking 
that is focused on deciding what to believe or do. A person who thinks 
critically can ask appropriate question to gather relevant information, 
efficiently and creatively through the information, logically. 
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Critical thinking is a habit of mind characterized by the 
comprehensive exploration of issuess, ideas, artifacts, and events before 
accepting and formulating the opinion or conclusion. Critical thinking is 
more than a buzz phrass; it is the ultimate goal of education. John Dewey in 
Dabaghi (2012) defined critical thinking as “reflective thought” rather than 
routine thought; it‟s the process of “active, persistent, and careful 
consideration” of the creadibility and conclusions of supposed knowledge or 
information. By critical thinking the students have many ideas, arguments 
on their minds and they will try to convey in their writing. 
In SMAN 1 Kabun, Rokan Hulu, the researcher did the primary 
research by using interview and direct observation. In the interview, the 
researcher interviews the teacher about the students‟ capability in writing 
and she said that the students are difficult to write the English text and also 
built some written form. And then when the researcher observed in the 
class, the researcher found that the students‟ enthusiasm are very good, they 
are active to ask about the materials that they feel difficult and also the 
students can give the example based on the reality and can practice it. 
However, based on the preliminary observation mentioned earlier, the 
researcher found some phenomena as follows: 
1. Some of the students did not have any idea related to the writing 
topic. 
2. Some of the students had many ideas, but they did not present 
clear, cohesive, and well-organized writing. 
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3. Some of the students had curiosity to seek for information, but 
they did not present substantive writing. 
4. Some of students were affraid of doing grammatical mistake in 
writing English. 
5. Some of the students were not able to convince the reader by 
using the appropriate words. 
The phenomena above indicate that some of the students still had 
problems in their writing. Thus is important to conduct a research on: “The 
Correlation Between Students’ Critical Thinking And Their Writing 
Recount Text Ability at SMAN 1 Kabun Rokan Hulu”. 
B. Problem 
1. Identification of Problem 
Based on the phenomena described above, the researcher 
identifies the problem as follows: 
1. Did the students have any idea related to the writing topic? 
2. Why did some the students still have difficulties in finding out 
the idea of writing? 
3. Why did not some the students present clear, cohesive, and well 
– organized writing? 
4. Why were some the students afraid of doing grammatical 
mistake in writing? 




2. Limitation of Problem 
Based on the identification of the problem stated above, thus the 
problems of this research are focused on The Correlation Between 
Students‟ Critical Thinking And Their Writing Recount Text Ability 
at SMAN 1 Kabun Rokan Hulu. 
3. Formulation of Problem 
The problem of this research is formulated in the following 
research question as follows:  
a. How is the students‟ critical thinking at the eleventh grade of 
SMAN 1 Kabun Rokan Hulu ? 
b. How is the students‟ writing recount text ability at the eleventh 
grade of SMAN 1 Kabun Rokan Hulu? 
c. Is there any or not significant correlation between students‟ 
critical thinking and their writing recount text ability at the 
eleventh grade of SMAN 1 Kabun Rokan Hulu? 
C. Objective and Significance of the Research 
1. Objective of the Research 
Based on formulation of the problem above, this research is 
necessarily carried out in order to achieve the objectives as follows: 
a. To find out the students‟ critical thinking of the eleventh grade 
at SMAN 1 Kabun Rokan Hulu.   
b. To find out the students‟ writing recount text ability at the 
eleventh grade of SMAN 1 Kabun Rokan Hulu. 
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c. To find out whether there is or not significant correlation 
between students‟ critical thinking and their writing recount text 
ability at the eleventh grade of SMAN 1 Kabun Rokan Hulu. 
2. Significance of the Research 
The significance of the research can be stated as follows: 
a. This research is able to benefit the writer as a novice researcher, 
especially in learning how to conduct a research. 
b. These research findings are also expected to be useful and 
valuable, especially for both teachers and students of English at 
the Eleventh Grade Students of SMAN 1 Kabun Rokan Hulu. 
c. Besides, these research findings are also expected to be valuable 
findings, especially for those who are concerned in the world of 
teaching and learning English as a foreign language. 
d. These research findings are also expected to be theoretical 
foundation to the development of theories on language teaching. 
D. The Definition of the Terms 
To avoid misunderstanding and misinterpretation, it is necessary to 
define the operational definition terms comprised in this research as follows: 
1. Critical Thinking 
Critical thinking means making judgment. In essence, critical 
thinking is a disciplined manner of thought that a person uses to assess 
the validity of something. In this research, critical thinking discussed 
is limited only to critical thinking disposition. Disposition is a 
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tendency to do something. According to Ennis (2011), critical 
thinking disposition is one‟s tendency to think critically. She stated 
that one might have the skill of critical thinking, but they may not 
have the behavior that let them think critically; they may not be 
interested in the matter.  
2. Writing Ability 
Hornby (2010) reported that writing is the activity that person 
does to express his or his own ideas, feeling, or something by using 
written language. On the other hand, ability is the level of skill, or 
intelligence. Writing ability is the skill to express ideas, thoughts, and 
feeling to other people in written text to make other people or readers 
understand the ideas conveyed. 
3. Recount Text 
Recount text is a text about past events or a piece of text that 
retells past events, usually in the order which happened. On the other 
hand, recount text is a text written to retell a story or experience for 




REVIEW OF RELATED LITERATURE 
A. Theoretical Framework 
The theoretical framefork of this study is based on the concepts, 
theories and previous studies about critical thinking and writing recount text 
ability. 
1. Critical Thinking 
Snyder (2008) defined critical thinking as the intellectually 
disciplined process of actively and skillfully conceptualizing, 
applying, analyzing, synthesizing or evaluating information gathered 
from or generated by, observation, experience, reflection, reasoning, 
or communication, as a guide to belief and action. 
According to Shakirova in Peter (2012), critical thinking also 
has been referred to as metacognition or the process of thinking about 
thinking. Critical thinking skills are important because they enable 
students to deal effectively with social, scientific and practical 
problems. Simply put, students who are able to think critically are able 
to solve problems effectively. Merely having knowledge or 
information is not enough. To be effective in the workplace (and in 
their personal lives), students must be able to solve problems to make 
effective decisions; they must be able to think critically. 
Critical thinking is not a new concept. Throughout nearly 300 
years of policymaking in the United States, educators have promoted 
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eight broad goals of schooling: basic academic skills, critical thinking 
and problem solving, social skills and work ethic. 
According to Ennis (2011) critical thinking is reasonable, 
reflective thinking that is focused on deciding what to believe or do. 
Critical thinking is the intellectually disciplined process of actively 
and skillfully conceptualizing, applying, analyzing, synthesizing, and 
evaluating information gathered from, or generated by, observation, 
experience, reflection, reasoning, or communication as a guide to 
believe or action. Snyder in Mac Knight (2000) also said that critical 
thinking is skill and active interpretation and evaluation of 
observations and communications, information and argumentation. 
It is obvious that critical thinking is about being both willing and 
able to think. Critical thinking is important, because it enables one to 
analyze, evaluate, explain, and restructure our thinking, decreasing 
thereby the risk of acting on, or thinking with, a false premise. A 
person who think critically can ask appropriate questions, gather 
relevant information, efficiently and creatively sort through this 
information, reason logically from this information, and come to 
reliable and trustworthy conclusions about the world that enable one 
to live and act successfully in it.  
Furthermore, Delphi cited in Facione (2013) that critical 
thinking is the process of purposeful, self-regulatory judgment. This 
process reasoned consideration to evidence, context, 
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conceptualizations, methods, and criteria. Beyer defines critical 
thinking as making reasoned judgments. 
From these, we can see that critical thinking is a form of 
judgment, specifically purposeful and reflective judgment. In using 
critical thinking one makes a decision or solves the problem of 
judging what to believe or what to do, but does so in a reflective way. 
Such a state of affairs requires critical thinking, for it is only through 
an understanding of the underlying structure of information that we 
can develop rationally supportable alterations and extensions of what 
we already know. Critical thinking is best understood as the ability of 
thinkers to take charge of their own thinking. This requires that they 
develop sound criteria and standards for analyzing and assessing their 
own thinking and routinely use those criteria and standards to improve 
its quality.  
From these explanations, the writer can conclude that critical 
thinking is an important thing in solving the problem, because critical 
thinking is a mode of thinking about any subject, content, or problem 
in which the thinker improves the quality of his or her thinking by 
skillfully analyzing, assessing, and reconstructing it. 
2. Critical Thinking Abilities and Critical Thinking Disposition 
Critical thinking involves many level of thinking. Teays (2006) 
in Sugiyanto (2014) stated that critical thinking covers lower and 
higher order thinking, which, in this case, the lower order thinking 
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consists of the activities of memorizing, summarizing, labeling, 
observing, and sorting; meanwhile, higher order thinking encompasses 
the activities of applying, synthesis, drawing inferences, comparison 
or contrast, justification, analysis, moral reasoning, and using 
deductive and inductive reasoning. 
From Teays’ statement above, critical thinking is described in a 
broader sense involving all levels of thinking in which in terms of 
cognitive process it relates to many activities or levels in the revised 
Bloom’s Taxonomy (Krathwohl, 2002) which is presented in Table 
II.1 as follows: 
Table II.1 
The Revised Bloom’s Taxonomy 
No. Structure Description 
1 Remember 
To recall or recognize knowledge 
which is relevant, particularly taken 
from long term memory.  Other 
terms used beside remember are 
recall and recognize. 
2 Understand 
To consider and decide the meaning 
of oral or written messages 
received. Other variant terms of this 
level are interpret, exemplify, 
classify, summarize, infer, compare, 
and explain. 
3 Apply 
To conduct something in a certain 
situation. Other terms  used,  having  
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the  same  sense  as  apply,  are 
execute and implement. 
4 Analyze 
To divide things in an organized 
way and then observing the 
relationship between them. Other 
terms used other than analyze are 
differentiate, organize, and attribute. 
5 Evaluate 
To judge something in accordance 
with criteria and standards. In the 
same sense, instead of evaluate, the 
terms check and critique may be 
used. 
6 Create 
To produced a new original product 
through unifying some elements of 
something. Other similar terms to 
create are generate, plan, and 
produce. 
 
Table II.1 above presents the structure of the cognitive level of 
the Revised Bloom’s Taxonomy which is explained hierarchically, 
from lower order thinking level to higher order thinking level, or from 
the structure of remember to create. 
On the other hand, Kuebli, Harvey, and Korn in Dunn (2008) 
have the same view as Teays’ statement above; in this case, they point 
out that critical thinking abilitie derive from various abilities and 
competences included in the Revised Bloom’s Taxonomy, yet they 
add an ability which is included in the critical thinking abilities, 
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namely inferring. Following, Table II.2 describes the detail abilities 
included in critical thinking proposed by Kuebli, Harvey, and Korn: 
Table II.2 






The ability to recognize and recall 
knowledge that derives from 
memory. 
2 Comprehension 
The ability which comes after 
remembering ability. It is the ability 
that enables someone to summarize 
or restate other people’s ideas with 
his/her own words. 
3 Application 
The ability to employ the 
knowledge that has already been 
gained in some certain situation. 
4 Analysis 
The ability to separate and examine 
any ideas and understand the 
correlation in them. 
5 Inferring 
The ability to reach and make any 
conclusion from the evidence found 
and gained. 
6 Evaluation 
The ability to judge ideas or claims 
based on the evidence. 
7 Synthesizing 
The ability of creating something or 
ideas new and fresh. 
 
By comparing Table II.1 and Table II.2 above, it may be 
considered that the critical thinking abilities proposed by Kuebli, 
Harvey, and Korn have a close relationship with the Revised Bloom’s 
Taxonomy. In this case, the Revised Bloom’s Taxonomy represented 
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in Table II.1 becomes the basis of the various abilities of critical 
thinking in Table II.2. The various abilities of the critical thinking 
presented in Table II.2 are explained in the form of noun which stems 
from the Revised Bloom’s Taxonomy of which form is verb. Besides, 
there is n additional ability, i.e. the inferring ability, which is excluded 
in the Revised Bloom’s Taxonomy. However, it actually still 
associates with one of the structures of the Revised Bloom’s 
Taxonomy, that is, understand. 
In addition, based on Table II.2 above, although the inferring 
ability may be considered as the exclusive ad additional ability in 
critical thinking, it may not still stand alone since it will need and 
correlate with other critical thinking abilities, starting from 
remembering ability to synthesizing ability, for instance if a person 
wants to make some inferences or to draw a conclusion about some 
issues, he/she is required to have some knowledge that support his/her 
knowledge about the issues, and the knowledge can be obtained 
through recalling some knowledge which he/she has already known as 
well as it can be obtained from comprehending the issues; 
additionally, a person may judge something if he/she can draw some 
conclusion from the data or evidence found. 
However, Ennis (2001) argued that the critical thinking abilities 
deriving from Bloom’s Taxonomy have some problems, particularly 
in case these are employed to structure the critical thinking 
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assessment; thus, to answer the problems, he proposes some abilities 
that should be owned by someone to be considered as a cultivated 
critical thinking as follows: 
a. The ability to judge or decide which sources are credible 
and those which are not; 
b. The ability to make the identification of conclusions, 
reasons, and assumptions; 
c. The ability to create an evaluation of the quality of the 
argument, as well as to consider the acceptability of the 
reasons, assumptions, and evidence related to the 
argument; 
d. The ability to develop and defend a position against 
criticism; 
e. The ability to initiate someone to bring clarifying 
questions; 
f. The ability to prompt or initiate experiment and make a 
judgment of its design; 
g. The ability to create the appropriate definition of the rules 
in accordance with their context; 
h. The ability to be the inclusive open-minded person; 
i. The ability to feel curious about information; 
j. The ability to make a conclusion carefully. 
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On the other hand, some people might have experience on 
facing people who have skills but do not use them. We cannot call 
someone a strong critical thinker just because she or he has these 
cognitive skills, however important they might be, if they do not apply 
them. For example, it is hard to imagine an accomplished dancer who 
never dances. After working to develop those skills it seems such a 
shame to let them grow weak with lack of practice. But dancers get 
tired. And they surrender to the stiffness of age or the fear of injury. In 
the case of critical thinking skills, we might argue that not using them 
once you have them is hard to imagine. It‟s hard to imagine a person 
deciding not to think. 
Considered as a form of thoughtful judgment or reflective 
decision-making, in a very real sense, critical thinking is pervasive. 
There is hardly a time or a place where it would not seem to be of 
potential value. As long as people have purposes in mind and wish to 
judge how to accomplish them, as long as people wonder what is true 
and what is not, what to believe and what to reject, strong critical 
thinking is going to be necessary. (Facione, 2013). 
And yet weird things happen, so it is probably true that some 
people might let their thinking skills grow dull. It is easier to imagine 
times when people are just too tired, too lax, or too frightened. So 
there has to be more to critical thinking than just the list of cognitive 
skills. Human beings are more than thinking machines. And this 
17 
 
brings us back to those all-important attitudes which the experts called 
“dispositions.” (Facione, 2013) 
According to Facione, The approaches to life and living which 
characterize critical thinking include: 
a. inquisitiveness with regard to a wide range of issues, 
b. concern to become and remain well-informed, 
c. alertness to opportunities to use critical thinking, 
d. trust in the processes of reasoned inquiry, 
e. self-confidence in one‟s own abilities to reason, 
f. open-mindedness regarding divergent world views, 
g. flexibility in considering alternatives and opinions 
h. understanding of the opinions of other people, 
i. fair-mindedness in appraising reasoning, 
j. honesty in facing one‟s own biases, prejudices, 
stereotypes, or egocentric tendencies, 
k. prudence in suspending, making or altering judgments, 
l. willingness to reconsider and revise views where honest 
reflection suggests that change is warranted. 
Further research done by Peter A. Facione and Norreen C. 
Facione in 1992 resulted in the construction of California Critical 
Thinking Disposition Inventory (CCTDI) as an instrument to measure 
disposition towards critical thinking. Building on the power of a 
relatively rare occurrence in research, a cross-disciplinary consensus 
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on the dispositional description of the critical thinker, iterative 
empirical methods were utilized to derive a measure of the construct 
(Facione, 2013; Facione & Facione, 1992). The CCTDI contains 75 
likert style items and reports eight scores: a score on each of the seven 
scales (Inquisitiveness, Open-mindedness, Systematicity, Analyticity, 
Truth-seeking, CT Self-confidence, and Maturity) and an overall score 
of CT Disposition (derived from mathematically equal contributions 
from each scale). These seven scales are believed to be the most 
important indicators of disposition towards critical thinking. 
According to Facione (2013), the Inquisitiveness scale measures 
one's intellectual curiosity and one's desire for learning even when the 
application of the knowledge is not readily apparent. Intellectual 
curiosity and a desire to know are among the defining characteristics 
of the liberally educated person. Considering that the knowledge base 
for competent engineering (psychology, nursing, teacher education, 
and journalism) practice continues to expand, a deficit in 
inquisitiveness would signal a fundamental limitation of one's 
potential to develop expert knowledge and professional practice 
ability. 
The Open-mindedness scale addresses to being tolerant of 
divergent views and sensitive to the possibility of one's own bias. 
Open-mindedness is crucial for citizens of a pluralistic, multi-cultural 
society which values tolerance and understanding of the beliefs and 
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lifestyles of others. Conversely, dispositional intolerance of divergent 
views might preclude effective client services, clinical practice 
interventions, or educational efforts in such varied populations as 
those with substance abuse problems, those in the criminal justice 
system, and those enmeshed in urban violence. 
Persons who are intolerant toward divergent views might be 
expected to agree with: "Open-mindedness has limits when it comes to 
right and wrong." And, "You are not entitled to your opinion if you 
are obviously mistaken." In contrast, persons inclined toward open-
mindedness could be predicted in general to agree with: "It's important 
to me to understand what other people think about things." And, "It 
concerns me that I might have biases of which I am not aware." 
The systematicity scale measures being organized, orderly, 
focused, and diligent in inquiry. Organized approaches to problem-
solving and decision-making are hallmarks of a thoughtful person 
regardless of the problem domain being addressed. The inclination to 
approach problems in an orderly and focused way is an indispensable 
part of competent clinical (accountancy, managerial, psychological, 
and scientific) practice and deficits in systematicity might particularly 
predispose a nurse (CPA, pharmacist, attorney, and physician) to the 
possibility of negligence in practice. 
The Analyticity scale targets the application of reasoning and 
the use of evidence to resolve problems, anticipating potential 
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conceptual or practical difficulties, and consistently being alert to the 
need to intervene. Analyticity is a core disposition for the inquiring 
mind. Persons with this characteristic are inclined to want to anticipate 
the consequences of events and ideas, and to use reason, rather than 
some other strategy to address serious problems as well as entertaining 
puzzles. Analyticity is a virtue for the psychologist (scientist, 
educator, humanist, jurist, and economist) as a scholar and researcher; 
but it is no less important to the nurse (teacher, attorney, journalist, 
physician, psychologist, pharmacist, journalist, manager) as a working 
professional. Being analytical disposes the person in professional 
practice to connect observations with her/his theoretical knowledge 
base, and to anticipate events likely to threaten the safety or limit 
potential or create an advantage for a given client. 
Persons with a positive inclination toward analyticity can, in 
general, be predicted to disagree with: "I pretend to be logical, but I'm 
not." And, "There is no way to know whether one solution is better 
than another." But, we can predict they would tend to agree with, "It 
bothers me when people rely on weak arguments to defend good 
ideas." And, "People need reasons if they are going to disagree with 
another's opinion." 
The Truth-seeking scale targets the disposition of being eager to 
seek the best knowledge in a given context, courageous about asking 
questions, and honest and objective about pursuing inquiry even if the 
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findings do not support one's self-interests or one's preconceived 
opinions. Once a liberally educated person acknowledges a given set 
of facts to be the case or a given set of reasons to be relevant and 
forceful, that person is inclined to adjust his or her beliefs in accord 
with those facts and reasons. The truth-seeker is one who remains 
receptive to giving serious consideration to additional facts, reasons, 
or perspectives even if this should necessitate changing one's mind on 
some issue. The truth-seeking professional (student, faculty member, 
and scholar) continually evaluates new information and evidence. In 
contrast, being un-attuned to counter-evidence perpetuates 
professional practice which is unreflective and unresponsive to 
changes in its theory-base. Deficits in truth-seeking may subject a 
client to malpractice resulting from the practitioner's inattention to 
evidence of a missed diagnosis or the changing status of their case. 
The CT Self-Confidence scale measures the trust one places in 
one's own reasoning processes. CT self-confidence allows one to trust 
the soundness of one's own reasoned judgments and to lead others in 
the rational resolution of problems. An appropriate level of CT self-
confidence, increasing in relation to one's maturity and in relation to 
one's mastery of CT skills, would be the desired developmental 
trajectory for all students. Rises and falls in CT self-confidence might 
suggest the progress of a person through developmental levels, with a 
rise of CT self-confidence indicating comfort at a given level of 
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cognitive development and a fall in CT self-confidence resulting from 
the same cognitive dissonance which gives impetus to an upward 
movement. Whether an individual's level of CT self-confidence is 
warranted is another matter, however. Some underestimate their 
ability to think critically, while others over-rate their CT ability. 
Practicing professionals who over-rate their CT abilities may act with 
inadequate caution, while those whose CT self-confidence is lower 
than their actual CT skills level might be expected to demonstrate a 
lack of leadership in both intimate client contacts and larger group 
settings. Students who display confidence in their reasoning would be 
expected to agree with prompts such as "Tests that require thinking, 
not just memorization, are better for me." And, "I take pride in my 
ability to understand the opinions of others." 
The Maturity scale targets the disposition to be judicious in 
one's decision-making. The CT mature person can be characterized as 
one who approaches problems, inquiry, and decision making with a 
sense that some problems are necessarily ill-structured, some 
situations admit of more than one plausible option, and many times 
judgments must be made based on standards, contexts and evidence 
which preclude certainty. This dispositional attribute has particular 
implications for responding to ill-structured problems and making 
complex decisions involving multiple stakeholders, such as policy-
oriented and ethical decision-making, particularly in time-pressured 
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environments. Cognitive maturity in CT would appear to be critical to 
the development of expertise as a clinician, administrator, educator, 
attorney, or a policymaker in any venue. 
3. Critical Thinking and Writing Ability 
Due to the fact that writing is not only about knowing the words 
or mastery of many vocabularies to be written down, but it also needs 
the idea or argument about what to write or what to argue to express 
that the writer agree or not to the source. It is clear enough as the 
reason that critical thinking influences and motivates students to write 
and to convey their ideas. By critical thinking, the students will be 
able to communicate their thought and opinion in writing form by 
gaining ad selecting appropriate ideas, as Ennis in Sharon (1999) 
stated that the critical spirit, which Siegel views as being of equal 
importance with the reason assessment component, indicates that the 
thinker values good reasons and is disposed to assess reasons and to 
govern beliefs and actions on the basis of such assessment. 
Ennis elaborates on the reason-assessment dimension with a list 
of specific abilities which is categorized under the headings 
elementary clarification, basic support, inference, advanced 
clarification, and strategies and tactics, and includes the following: 
focusing on a question, analyzing arguments, asking and answering 
questions of clarification and challenge, judging the credibility of a 
source, observing and judging observation reports, deducing and 
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judging deductions, inducing and judging inductions, making and 
judging value judgments, defining terms and judging definitions, 
identifying assumptions, deciding on an actions and, interacting with 
others. 
According to Freeley and Steinberg in Dabaghi’s journal (2013) 
it seems that language tasks which require greater elaboration and 
criticality on the part of learners might demand more instruction in 
critical thinking; therefore, critical thinking which simply refers to 
people’s ability to explore, criticize, or advocate different ideas, to 
reason inductively and deductively, and to infer conclusions from 
ambiguous statements. 
Critical thinking is also claimed to be important in the 
acquisition of language skills particularly writing and reading (Elder 
& Paul, 2009., Stapelton, 2002). The education philosopher John 
Dewey (1916) rooted critical thinking in the student’s engagement 
with a problem. The most significant question which can be asked, 
says Dewey, about any situation or experience proposed to induce 
learning is what quality of problem it involves. Problems, for Dewey, 
evoke student‟s natural curiosity and stimulate both learning and 
critical thought. Only by wrestling with the conditions of the problem 
first hand, seeking and finding his/her way out, does the student think. 
Part of the difficulty of teaching critical thinking, therefore is 
awakening students to the existence of problems all around them. 
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Meyers in Andriyani (2015) who agrees with Dewey that problems are 
naturally motivating, argues that teachers ought to begin every class 
with something that is a problem and a cause for wonder. Meyers 
quoted philosopher and chemist Michael Polanyi, who claims that as 
far down the scale of life as worms and even perhaps amoebas, we 
meet the general alertness of animals, not directed towards any 
specific satisfaction, but merely exploring what is there: an urge to 
achieve intellectual control over the situations confronting. Presenting 
students with problems, then, taps into something natural and self-
fulfilling in our beings. As Brookfield (1987) claims, critical thinking 
is a productive and positive activity. Critical thinkers are actively 
engaged with life. This engagement will motivate and stimulate the 
student’s thinking and influence the ideas put on the student’s writing. 
Given this view of critical thinking, writing is both a process of 
doing critical thinking and a product communicating the results of 
critical thinking. Writing instruction goes sour whenever writing is 
conceived primarily as a communication skill rather than as a process 
and product of critical thought. Accordingly, good writing should 
reflect the aspects of critical thinking. Therefore, a writer should 
generate some content, to put forth assumptions, evidence, and 
arguments that he can then defend and from which he can draw 
conclusions (Kurland, 2000). Not only do the students need to have a 
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good command of the language, they also need to be critical as they 
examine viewpoints, facts and arguments and synthesize them. 
Kellogg (2001) believes that an outstanding writing demands a 
fast retrieval of domain-specific knowledge about the topic from long-
term memory and it is a test of memory, language, and thinking ability 
simultaneously. Furthermore, other scholars claimed that writing 
ability depends on the ability to think clearly about substantive matters 
(Nickerson, Perkins, & Smith in Aloqaili, 2011). So, writing skills are 
invariably dependent on clarity of thought. 
Moreover, Marzano (1991) in Aloqaili (2011) suggested that 
writing used as a mean to restructure knowledge, improves higher-
order thinking and in this context, writing may provide opportunity for 
students to think through arguments and use higher-order thinking 
skills to respond to complex problems. Thus, among language skills, 
writing is the most important one in relation to critical thinking and 
there is a need for further research in this field. 
4. Nature of Writing 
According to Nystrand (1989) writing is a matter of elaborating 
text in accordance with what the writer can reasonably assume that the 
reader knows and expects. It means that writing is an activity to share 
information which is understandable for the readers. So, the writer 
should be able to communicate to the readers through his sentences. 
Meanwhile, Randal (2004) states that writing is an ability to make a 
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form of words that in general it may have a higher truth value than the 
fact that it has set it down. It means that the product of writing should 
be truly acceptable by the readers. Besides, it must contain meaningful 
values so that the readers can get the benefits from the writing. 
Nura (2003) says that writing is an activity. Writing is not 
merely symbolize spoken language. Writing is a person’s way to 
express him/herself and to addapt with the society. Through writing, 
readers will understand the writer’s way of thinking. It means that 
writing can be a reflection of the writer’s mind. 
In addition, Harmer (2004) states that writing is a process that 
what we write is often heavily influenced by the constraints of genres, 
then these elements have to be present in learning activities. It means 
that writing cannot be separated with genres especially in teaching 
learning activities of writing. In this case, writing activities can be 
present in a classroom. 
From all the statements above, it can be concluded that writing 
is an activity of thinking after which it is expressed into graphic 
symbols, in a communicative written language. In expressing the 
thought into a written language, feeling plays an important role as 
well, so that the products will be easily understood and enjoyed by the 
readers. To do so, of course, it needs a good and interesting laguange. 
In other words, writing is closely related with the thought, feeling, and 
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ability in using a language. In this case, a communicative language is 
completely needed. 
2. Components of Writing 
Writing is an activity that requires many components. In 
complementing writing activities, writers should know and master the 
components of writing. If writing contains full of components of 
writing, writing will be better. The components of writing as follows: 
a. Syntax, a writer should know how to construct sentence 
structure, know the sentence boundaries, stylistic choices, etc. 
b. Content, here a writer has to pay attention to relevance, 
clarity, originality, logic of writing. 
c. Grammar, is very important for writers because grammars 
are the tools for writers to arrange their words become sentences and 
finally produce a meaning. In grammar, writers should know the rules 
for verbs, agreement, articles, pronouns, etc.  
d. Mechanics, contain handwriting, spelling, punctuation, etc. 
e. Organization, requires a writer to know about paragraphs, 
topic and support, cohesion and unity. 
f. Word choices, a writer should know how to apply 
vocabulary, idiom and tone in writing. 
g. Purpose, is very important for writers. It will determine the 
aim of the writing in the future. 
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h. Audience, will determine which way will be applied by 
writers. Knowing the audience will make writers know more about 
what they should write, and 
i. The Writers’ Process, is very crucial. Writers should be 
aware of how to get ideas, write drafts, and revise. 
3. Steps of Writing 
Farmer (1993) states that there are four steps in writing, those 
are: (1) prewriting, (2) organizing, (3) writing, and (4) revising. 
Prewriting means the preparation before writing. It includes making a 
plan what to write, getting ideas, and selecting the similar ideas and 
supporting ideas. Organizing includes making a draft and arranging 
the ideas into hierarchical order. Writing is the main activity. It is 
done to develop the draft into a good composition of writing. The last 
is revising which is used to correct the product of writing in order to 
be more perfect and more understandable. 
Meanwhile, Ackley (1986) states that there are three steps in 
writing, those are: (1) pre-writing, (2) writing a first draft, and (3) 
revising or post-writing. It means that these three steps are almost the 
same as the above opinion. Pre-writing is the preparation of writing, 
writing a first draft can be the same as organizing and writing, and 
revising or post-writing is the last step. So, revising or post-writing is 
the product which will be consumed by the readers. 
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Ramirez (1995, p. 30) says that writing can be done through 
some phases as the following quotes: 
“Writing activities can be structured along developmental, 
process-oriented, and proficiency-based models. A processoriented 
approach would call for a prewriting phase, a drafting or writing stage, 
and a revising phase. Each phase would enable students to focus their 
attention on different aspects of written communication: content, 
organization, purpose, audience, and grammatical accuracy.”  
 
From the statements above, it can be concluded that writing is a 
skill that needs a process in expressing an idea or opinion that is 
written on a paper or other media. A good writing process can be done 
by preparing and determining the subject, then making drafts, and 
revising or post-writing. 
 
2. Recount Text  
a. Definition of Recount Text  
According to Anderson in Dwi ( 2010) a recount is speaking or 
writing about past events or a piece of text that retells past events. 
Recount text is a text written to retell for information or entertainment. 
This type of text is not only used at school but also at other media 
written and electronic, it's used in many real social contexts. For 
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example is used in diary, blog, letter, biography, travel report, police 
report, sport report etc.  
b. Types of Recount Text  
According Barwick (1999) there are different types of recounts 
with varying levels of language and content according to the audience 
and purpose.  
1) Personal Recount  
A personal recount retells an activity that the writer or speaker 
has experienced. It has personal and emotive comments and anecdotes 
added and may take the form of an oral story, a letter or a diary entry. 
It is written in the first person using personal pronouns, I and we. 
Details of who, what, when, where and sometimes why are included 
but the sequence of recounting may change.  
2) Factual Recount Text  
A factual recount documents a series of events sequentially and 
evaluates their significance. This can be presented as a historical 
recount, science experiment, traffic report, sport report or in film, 
television and video. At this stage recounts involve detailed research 
about unfamiliar topics for which students should be using print and 
technological resources. Appropriate technical language, precise 
details of time, place and manner and retelling with appropriate 
explanations and justifications assists readers to accurately reconstruct 
what happened. The focus is on language that shows time sequence 
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(before shifting, while they were, after a number) using evaluative 
language (importance, significance, influence, achievement) and 
emphasizing assessment language (amazing, successes influence, 
achievement).This recount is usually written in third person using 
pronouns he, she and they. It may be written in the passive voice.  
3) Imaginary recount  
The imaginary details of a literary or story recount are placed in 
a realistic context. Character development is emphasized with the 
narrator responding emotively to the events. The sequence of details 
may be changed but who, what, when and where are still included. 
The literary recount is generally written in the first person using me or 
us, establishing a relationship between the writer and reader or 
speaker and listener, for example my diary as a child in space.  
4) Procedural Recount  
Procedural recounts record, in an oral or written form, the 
sequential steps needed to achieve a result. This is written after the 
completion of a procedure. Procedural recounts are found in 
information books, television, films and books that explain how things 
were made. The focus is on the accurate order of sequence, the 
selection of the correct language for the topic and the use of time 
conjunctions. Diagrams and drawings are often included to assist with 




5) Critical Recount  
A critical recount looks at an issue and comments and evaluates 
negative and positive aspects. Selected details are included to suit the 
argument, but this recount may not be sequenced chronologically. It is 
generally written in the first or third person using me or we but may 
be written in the passive voice. For example, a recount of exploration 
in Antarctica may critically assess the damage caused to the 
environment and ecosystem by this exploration. 
c. Generic Structure of Recount Text  
The recount text has three parts:  
1) Orientation  
Orientation takes in the First paragraph that give background 
information about who, what, where and when.  
2) Event Tell what happened and in what sequence. A record 
of events usually recounted in chronological order, named; event 1, 
event 2, event 3.  
3) Re-orientation.  
Hardy and Klarwein (in Emilda, 2010) state the generic 
structure of recount text consist of orientation, series of events and re-
orientation. In orientation, the writer sets the recount in time and 
place. While the series of events arranged in a temporal sequence and 
often expressed in terms. The reorientation is the optional element.  
d. Language Features of Recount Text  
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Barwick (1999) explains that language features of recount text 
are: 
1) Proper nouns and pronouns identify people, animals or 
things. e.g. Mr. Lawrence, the postman, his racquet, she.  
2) Use of past tense to indicate the events in the past time. 
3) Adverbs and adverbial phrases sequence events in time and 
indicate place. e.g. In 1927, On 6 June 182 
         4)   Conjunctions (when, but) to combine clauses and 
connectives to sequence events (first, then, finally) are used 
B. Relevant Research 
There were many relevant researches which had relevancy to the 
research in writing area. Dealing with this research, the writer took some 
relevant researches which had been investigated by them concerning about 
the ability of learners in writing area, and most of them got the same 
conclusion that the students’ ability in writing was not good beacuse of 
certain factors, especially in relation to the grammatical aspects and the 
other requirements of a good writing.  
To avoid the same title used in the research, the researcher shows the 
relevant research as follows: 
1. A Thesis by Desy Andriani (2015), a student of UIN SUSKA Riau, 
entitled 
“The Correlation between Students‟ Critical Thinking and Their 
Speaking Ability at Islamic Senior High School Darel Hikmah 
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Pekanbaru”. The researcher conducted the research on 30 students, 
and she tried to find the correlation between those variables. The 
researcher found that there is the correlation between students‟ critical 
thinking and their speaking ability At Islamic Senior High School 
Darel Hikmah Pekanbaru. She concluded that the speaking ability of 
the students is 27% influenced by critical thinking, and the other 73% 
is influenced by other factors. Here, the correlation found is 
categorized as low. 
2. An International journal by Azizollah Dabaghi (2012) Department of 
English, University of Isfahan, Iran entitled “Differential Effects of 
Critical Thinking in Argumentative and Narrative written task 
performance”. Concerning the narrative task, only a significant 
negative correlation was observed between drawing inferences and the 
two accuracy measures of the narrative task. Finally, with regards to 
the accuracy of the performances, it was found that only Recognizing 
Assumptions had a significant, but negative, relationship with error-
free clauses percentage and error-free T-unit percentage. 
3. Rizka Nurul Atika, (2017). The Correlation Between Students Critical 
Thinking and Their Ability In Writing Analytical Exposition at State 
Islamic Senior High School 2 Model Pekanbaru. 
There were two kinds of instrument used in collecting the data 
for this research. For critical thinking, the writer used questionnaire. 
Then, for writing ability, the writer made the students write a brief 
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analytical exposition text by choosing one of the provided topics. The 
population of the research was 295 students. Then, in taking the 
sample, the writer used cluster random sampling and chose 55 
students from two classes as the sample. By using product moment 
correlation inferential analysis through SPSS 16.0 in analyzing the 
data, the researcher found that the sig. t is 0.009, smaller than the 
significant alpha of 0.05 (sig.t < 0.05). It means that Ha was accepted, 
or there is a significant correlation between the students’ critical 
thinking and their ability in writing analytical exposition. The writer 
also found that 12.25% Writing ability of the eleventh grade students 
at State Islamic Senior High School 2 Model Pekanbaru was 
influenced by critical thinking. Then, the other 87.75% was influenced 
by other factors. 
C. Operational Concept 
Operational concept is a main element to avoid misunderstanding and 
misinterpretation in scientific research because a concept is a diagram to 
operate the abstract from in this research plans to measure. In this research, 
it consists of two variables, variable X is the critical thinking at the eleventh 
grade of SMAN 1 Kabun Rokan Hulu, and variable Y is student’s writing 
recount text ability at the eleventh grade of SMAN 1 Kabun Rokan Hulu. 





1. The indicators of critical thinking (Variable X) 
According  to  Facione  (2000),  there  are  some  abilities  that  
should  be owned by someone to be considered as a cultivated critical 
thinker as follows: 
a. The students are able to find out the truth of factual information. 
b. The students are inclusive open minded. 
c. The students are able to be analytic. 
d. The students have self confidence. 
e. The students have inquisitive. 
2. The indicators of their writing recount text ability (Variable Y) 
Based on 2013 curriculum and according to Brown (1994), the 
indicators to define students‟ writing can be drawn as follows: 
a. Students are able to use the generic structures of recount text; 
orientation, events, and re-orientation in writing recount text 
b. Students are able to use the language features of the short 
recount text; focus on individual participants and temporal 
sequence of events, use of past tense and material clauses in 
writing recount text 
c. Students are able to write the events in writing recount text for 
the purpose of informing readers 
d. Students are able to write the series of events in detail in writing 
recount text. 
D. Assumption and Hypothesis of The Research 
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1. The Assumption 
In this research, the researcher assumes that there is a correlation 
between students’ critical thinking and their writing recount text 
ability.   
2. The Hypothesis 
a. The Null Hypothesis (Ho) 
There is no significant correlation between students’ 
critical thinking and their writing recount text ability at the 
eleventh grade of SMAN 1 Kabun, Rokan Hulu.  
b. The Alternative Hypothesis (Ha) 
There is a significant correlation between students’ critical 
thinking and their writing recount text ability at the eleventh 







A. Research Design 
This research is a correlational research where the researcher 
investigates whether there is a correlation between students‟ critical thinking 
and student‟s writing recount text ability. Correlation analysis is used to 
describe the strength and direction of the linear relationship between two 
variables (Pallant, 2005). According to Creswell (2008), correlation is a 
statistical test to determine the tendency or pattern for two (or more) 
variables or two sets of data to vary consistently.  
There are two variables will be investigated in this study. First, 
independent variable is the students‟ critical thinking which is symbolized 
by “X”. Second, the dependent variable is the students‟ ability in writing 




Variable X = Student‟s critical thinking 
Variable Y = Student‟s writing recount text ability  
B. Time and Location of The Research 
This research will be conducted in December 2018 at SMAN 1 
Kabun, Rokan Hulu. 
 
VARIABLE X VARIABLE Y 
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C. Subject and Object of The Research 
The subject of this research is the eleventh grade students at SMAN 1 
Kabun, Rokan Hulu, and the objects of this research are the students‟ 
critical thinking and their writing recount text ability. 
D. The Population and Sample of The Research 
1. The Population of The Research 
The population of this research is the eleventh grade of SMAN 1 
Kabun, Rokan Hulu in academic year 2017/2018. The eleventh grade 
students at SMAN 1 Kabun, Rokan Hulu contains 109 students and 
consists of 4 (four) classes. The distribution of the population is as 
below: 
Table III.1 
Population of the Research 
No Class Number of Students 
1 XI Science 1 27 
2 XI Science 2 30 
3 XI Social 2 28 
4 XI Social 3 28 
 Total 109 
 
2. The Sample of The Research 
According to Gay (2016) The sample for a correlational study is 
selected by using an acceptable sampling method, and a minimally 
acceptable sample size is generally 30 participants. If validity and 
reliability are low, a larger sample is needed because errors of 
measurement may mask a true relation. The higher the validity and 
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reliability of the variables to be correlated, the smaller the sample can 
be, but not fewer than 30. 
In this research, the researcher will take 30 students from the 
classes by using simple random sampling. Ary and et al (2010, p. 150) 
stated that The basic characteristic of simple random sampling was that all 
members of the population had an equal and independent chance of being 
included in the random sample. The steps in simple random sampling 
comprised the following: 1. Define the population; 2. List all members of 
the population; 3. Select the sample by employing a procedure where sheer 
chance determined which members on the list were drawn for the sample.  
The first step in drawing a random sample from a population was 
to assign each member of the population a distinct identification number. 
Each individual must have an identification value with the same number of 
digits as every other individual. Many schools had already assigned 
identification numbers to all their students.  
One way to draw a random sample would be to write the student 
numbers on separate slips of paper, place the pieces of paper in a 
container, shake the container, and draw out a slip of paper. Shake the 
container again, draw out another paper, and continue the process until 50 
slips of paper have been picked. This process would be very tedious. A 
more systematic way to obtain a random sample is to use a table of 
random numbers, which includes a series of numbers, typically four to six 
digits in length, arranged in columns and rows. 
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In according to Singh, (2006, p.86) said that a simple random sample 
is one in which each element of the population has an equal and 
independent chance of being included in the sample i.e. A sample selected 
by randomization method is known as simple-random sample and this 
technique is simple random sampling. Randomization is a method and is 
done by using a number of techniques as : 
a) Tossing a coin. 
b) Throwing a dice. 
c) Lottery method. 
d) Blindfolded method. 
e) By using the random table of „Tippett‟s Table‟. 
Based on the explanation above, the writer took the lottery 
method to get the 30 respondents or students from 109 students in the 
school as the population of the reseach. The charateristic of simple 
random sampling should be the same level, that‟s why the writer 
assume they are in the same level because they had the same teacher‟ 
treatment, syllabus, materials, etc. 
E. The Data Collection Techniques 
To collect the data for this research, the researcher used two kinds of 




The questionnaire will be used to find out how the critical 
thinking of the eleventh grade students of SMAN 1 Kabun, Rokan 
Hulu is. Cohen (2007) says that the questionnaire is a widely used and 
useful instrument for collecting survey information, providing 
structured, often numeric data, being able to be administered without 
the presence of the researcher, and often being comparatively straight 
forward to analyze. 
Table III.2 
Blue Print of Critical Thinkng Disposition 
No Indicators Item Number 
1 Truth-seeking 1, 6, 11, 16 
2 Open-minded 2, 7, 12, 17 
3 Analytic 3, 8, 13, 18 
4 Self-confidence 4, 9, 14, 19 
5 Inquisitive 5, 10, 15, 20 
 
2. Test 
The data for students‟ ability in writing recount text is obtained 
by a test of writing. According to Cohen et al (2007), test is subject to 
item analysis. The test is used to measure all kinds of abilities, 
interests, attitudes, and works. In this case, the students will be 
instructed to write an analytical exposition text in English about 
certain topic that was given by the researcher.  
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The following table shows the scoring rubrics of writing 
according to Jacobs et al in Weigle (2002) used to measure the 
students writing: 
Table III.3 
Writing Assessment Rubric (Jacobs et al, 2002) 
Aspects Level Score Criteria 
Content 
Excellent to very 
Good 
4 
Knowledgeable, substantive, through 
development of thesis, relevant to assigned 
topic. 
Good to Average 3 
Some knowledge of subject, adequate range, 
limited development of thesis, mostly 
relevant to topic but lacks detail. 
Fair to poor 2 
Limited knowledge of the subject, little 
substance, inadequate development of topic. 
Very poor 1 
Does not show knowledge of subject, non - 
substantive, not enough to evaluate. 
Organization 
Excellent to very 
Good 
4 
Fluent expression, ideas clearly stated/ 
supported, well organized, logical 
sequencing, cohesive. 
Good to Average 3 
Loosely organized, limited support, logical 
but incomplete sequencing. 
Fair to poor 2 
Non-fluent, ideas confused or disconnected, 
lack logical development and sequencing. 
Very poor 1 
Does not communicate, no organization, not 




Excellent to very 
Good 
4 
Sophisticated range, effective word usage, 
word from mastery. 
Good to Average 3 
Adequate range, occasional errors of word 
usage but meaning not obscured 
Fair to poor 2 
Limited range, frequent errors of word usage, 
meaning confused. 
Very poor 1 
Essentially translation, little knowledge of 
English. 
Excellent to very 
Good 
4 
Effective constructions, few errors of 
agreement, tense, number, word order, article, 





Good to average 3 
Effective but simple constructions, minor 
problems in complex constructions, several 
errors of agreement, tense, number, word 
order, article, pronouns, preposition 
Fair to poor 2 
Major problem in simple construction, 
frequent errors of negation, tense, number, 
word order, article, pronouns, preposition 
Very poor 1 
No mastery of sentence construction rules, 
dominated by errors, does not communicate 
or not enough to evaluate 
Excellent to very 
good 
4 
Demonstrates mastery of conventions, few 
errors of spelling, punctuation, capitalization, 
paragraphing 
Good to average 3 
Occasional errors of spelling, punctuation, 
capitalization, paragraphing but meaning not 
obscured 
Mechanics 
Fair to poor 2 
Frequent errors of spelling, punctuation, 
capitalization, paragraphing, poor 
handwriting, meaning confused or obscured 
Very poor 1 
No mastery of conventions, dominated by 
errors of spelling, punctuation, capitalization, 
paragraphing, handwriting illegible, or not 
enough to evaluate 
Maximum total score 20   
Minimum total score 5   
 
F. Validity and Reliability 
1. Validity 
Creswell (2008) stated that validity is the individual‟s scores 
from an instrument that makes sense, meaningful; enable you, as the 
researcher, to draw good conclusions from the sample you are 
studying to the population. It means that validity is the extent to which 
inferences made from assessment results are appropriate, meaningful, 
and useful in terms of the purpose of the assessment. 
According to Gay (2000), there are three kinds of Validity. They 
are content validity, criterion-related validity, and construct validity. 
In this research, the researcher used constructed validity. Siregar 
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(2013) described that construct validity means the validity that relates 
to the ability of instrument to measure the concept being measured; it 
is a non-test instrument which is used to measure psychological 
construct such us itelligence, motivation, anxiety, and critical thinking 
as in this research. 
To analyze the validity of the questionnaire, the researcher will 
be conducted two try outs to the 40 items by handing them to 30 
students who were not included in the research sample. Then, the 
researcher used SPSS 23 version program for Windows to analyze the 
data. The researcher compared r value to rt. the rt at the significant 
level of 5% (d= N-2 = 28).  
2. Reliability 
Reliability has to do with accuracy of measurement. This kind of 
accuracy was reflected in obtaining the similar results when 
measurement was repeated on different occasion or with different 
instruments or by different person. The characteristic of reliability is 
sometimes termed consistency (Brown, 2003). And this research is 
internal consistency reliability. According to Creswell (2012), internal 
consistency reliability is the instrument administered once; using one 
version of the instrument and each participant in the study completes 
the instrument. The table below is the categories of reliability test used 





The Level of Acceptable Reliability 
No Reliability Level of Reliability 
1 >0.90 Very High 
2 0.80-0.90 High 
3 0.70-0.79 Reliable 
4 0.60-0.69 Marginally/Minimally 
5 <0.60 Unacceptably Low 
 (Cohen, Manion, &Morrison, 2007) 
G. Technique of Data Analysis 
For the technique of data analysis, the researcher applied a 
quantitative analysis. According to David Nunan (2002), quantitative 
research describes a research problem through a description of trends or a 
need for an explanation of the relationship among variables by collecting 
numeric data from a large number of people using instruments with preset 
questions and responses. 
In order to find out whether there is a significant correlation between 
students‟ critical thinking and their writing recount text, the data will be 
analyzed by using statistical formula. The researcher will use the score of 
test of variable X and the score of test of variable Y. 
To analyze the data of the students‟ critical thinking, the researcher 
uses the following formula (Anas Sudijono, 2011): 
P =   F   x 100% 
        N 
Where: 
P = Number of percentage 
F = Frequency 
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N = Number of sample 
Then, to analyze the correlation between students‟ critical thinking 
and their writing writing recount text, the researcher uses Pearson product-
moment correlation coefficient (r) technique by SPSS 23 version program 
for Windows. The conclusion of the analysis will obtained by looking at the 
sig.t value. Statistically, the Hypotheses are: 
Ha: sig.t < 0.05 
Ho: sig.t ≥ 0.05 
Ha is accepted if sig.t < 0.05 or there is a significant correlation between the 
students‟ critical thinking and their writing recount text. 
Ho is accepted if sig.t ≥ 0.05 or there is no significant correlation between 




This research was done to know the correlation between students’ critical 
thinking and their writing recount text ability at the eleventh grade of SMAN 1 
Kabun Rokan Hulu.  Refering to the research findings in the previous chapter, 
finally the conclusions of this research can be stated as follows:  
1. In fact, most of students were on medium critical thinking category.  It was 
refereed to the analyses of the data in the previous chapter.  20 of 30 students 
could achieve medium category.    
2. Most of students were on Good to Average category.  16 of 30 students were 
on Good to Avearge category.  
3. The correlation between students’ critical thinking and their writing recount 
text ability at the eleventh grade of SMAN 1 Kabun Rokan Hulu was not 
found.  It was not only proved through the facts found in the reality, but it 
was also based on the result of the data analyses that showed the scores of t-
observed was higher than the score of t-table (3.674 > 0.064 < 2.048) 
B. Suggestion 
       Based on the conclusions of the research findings, here was the suggestion: 
1. Ideally, by critical thinking, the students will be able to communicate their 




2. Although there was no correlation between students’ critical thinking and 
their writing recount text ability at the eleventh grade of SMAN 1 Kabun 
Rokan Hulu, critical thinking should be developed more to make students 
able to communicate their thought and opinion, and writing recount text 
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Kompetensi Inti  :   
KI 1 : Menghayati dan mengamalkan ajaran agama yang dianutnya 
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai), santun, responsif dan pro-aktif dan 
menunjukkan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam 
menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia. 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural berdasarkan rasa ingintahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta 
menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah 
KI 4 : Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak  terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
dan mampu menggunakan metoda sesuai kaidah keilmuan 
 




1.1. Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar Komunikasi 
internasional yang diwujudkan dalam 
semangat belajar 
2.2. Menunjukkan perilaku jujur, disiplin, 
percaya diri, dan bertanggung jawab 
dalam melaksanakan Komunikasi 
transaksional dengan guru dan teman. 
3.1. Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan dari teks 








dengan guru, teman 
Mengamati 
 Siswa mendengarkan/membaca 
pemaparan jati diri dengan 
memperhatikan fungsi sosial, struktur 
teks, unsur kebahasaan, maupun 
format penyampaian/penulisannya. 
 Siswa mencoba menirukan 
pengucapannyadan  menuliskan 
pemaparan jati diri yang digunakan. 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teksmemaparkan dan 
menanyakan jati diri 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
 
   2  x 2 JP 
 
 Audio CD/ 
VCD/DVD 
 SUARA GURU 





SILABUS MATA PELAJARAN: BAHASA INGGRIS 
 
Satuan Pendidikan :   SMAN 1 KABUN ROKAN HULU
Kelas   :  XI
 




pemaparan jati diri, sesuai dengan 
konteks penggunaannya.  
4.1. Menyusun teks lisan dan tulis 
sederhana, untuk 
memaparkan,menanyakan, dan 
merespon pemaparanjati diri, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai dengan konteks.  
dan orang lain 
Ungkapan  
My name is... I’m ... I 
live in ... I have … I 
like ….  dan 
semacamnya  
Unsur kebahasaan:  







(2) Kata kerja dalam 
simple present 
tense: be, have 
dalam simple 
present tense 
(3) Kata tanya 
What? Who? 
Which? 
(4) Ucapan, tekanan 
kata, intonasi, 
ejaan, tulisan 
tangan yang rapi  
(5) Rujukan kata  
Topik  
   Keteladanan tentang 
perilaku terbuka, 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain, 
perbedaan antara berbagai pemaparan 
jati diri dalam bahasa Inggris, 
perbedaannya dengan yang ada dalam 
bahasa Indonesia. 
 Siswa mempertanyakan pengucapan 
dan isi teks yang memaparkan jati diri 
Mengeksplorasi 
 Siswa mencari pemaparan jati diri dari 
berbagai sumber. 
 Siswa berlatih memaparkan jati diri 
dengan teman melalui simulasi. 
 Siswa berlatih memaparkan jati diri 
melalui tulisan 
Mengasosiasi 
 Siswa menganalisis ungkapan 
memaparkan jati diri dengan 
mengelompokannya berdasarkan 
penggunaan. 
 Secara berkelompok siswa 
mendiskusikan ungkapan memaparkan 
jati diri yang mereka temukan dari 
sumber lain dan membandingkannya 
dengan yang digunakan guru  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ penyampaian 
Unjuk kerja  
 Melakukan monolog 
yang  menyebutkan jati 
diri didepan kelas  
 Ketepatan 
menggunakan struktur 
dan unsur kebahasaan 




Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian: 
 Berperilaku jujur, 
































sampaikan dalam kerja kelompok.  
Mengkomunikasikan 
 Siswa mendemonstrasikan 
penggunaan pemaparan jati diri secara 
lisan dan tertulis di kelas dengan 
memperhatikan fungsi sosial, 
ungkapan, dan unsur kebahasaan 
yang benar dan sesuai dengan konteks 
 Siswa menuliskan permasalahan 
dalam menggunakan bahasa Inggris 
untuk memaparkan jati diri dalam jurnal 
belajar (learning journal). 
Portofolio 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar berupa 
rekaman penggunaan 
ungkapan dan skrip 
percakapan 
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  komentar, 
atau bentuk penilaian lain 
1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar 
Komunikasiinternasional yang 
diwujudkan dalam semangat belajar. 
2.1. Menunjukkan perilaku santun dan 
peduli dalam melaksanakan 
Komunikasiinterpersonal dengan guru 
dan teman. 
3.2. Menganalisis fungsi sosial, struktur 







guru, teman dan 
Mengamati 
 Siswa mendengarkan/menonton 
interaksi memuji bersayap. 
 Siswa mengikuti interaksi memuji 
bersayap. 
 Siswa menirukan model interaksi 
memuji bersayap 
 Dengan bimbingan dan arahan guru, 
KRITERIA PENILAIAN: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teksmemuji bersayap 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
 
1  x 2 JP 
 Audio CD/  
 SUARA GURU 











teks, dan unsur kebahasaan pada 
ungkapan memujibersayap serta 
responnya, sesuai dengan konteks 
penggunaannya. 
4.2. Menyusun teks lisan dan tulis untuk 
mengucapkan dan merespon pujian 
bersayap, dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur 





“Excellent! You really 
did it well, Tina.”  
“That’s nice, Anisa. I 
really like it.” “It was 
great. I like it, thank 
you,” 
Unsur kebahasaan: 
   Ucapan, tekanan 
kata, intonasi  
 
siswa mengidentifikasi ciri-ciri interaksi 
memuji bersayap (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
Mempertanyakan (questioning) 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antara berbagai ungkapan memuji 
bersayap dalam bahasa Inggris, 
perbedaan ungkapan dengan yang ada 
dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
Mengeksplorasi 
Siswa memuji bersayap dengan bahasa 
Inggris dalam konteks simulasi, role-play, 
dan kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
memuji bersayap yang telah dipelajari 
dengan yang ada di berbagai sumber 
lain. 
 Siswa membandingkan antara 
ungkapan dalam bahasa Inggris dan 
dalam bahasa siswa.  
Mengkomunikasikan 
 Siswa memuji dengan bahasa Inggris, 
di dalam dan di luar kelas.  
 Siswa menuliskan permasalahan 
dalam menggunakan bahasa Inggris 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 
interaksi yang berisi 
pernyataan pujian dan 
responnya . 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 
dalam  menyampaikan 
pujian serta responnya 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian: 
 Upaya menggunakan 
bahasa Inggris untuk 
menyatakan pujian dan 
responnya ketika 
muncul kesempatan. 
 Kesungguhan siswa 
dalam proses 











untuk memuji dalam jurnal belajar 
(learning journal). 
tahapan. 




1.1. Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar Komunikasi 
internasional yang diwujudkan dalam 
semangat belajar. 
2.1. Menunjukkan perilaku santun dan 
peduli dalam melaksanakan 
Komunikasiinterpersonal dengan guru 
dan teman. 
3.3. Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan pada 
ungkapan menunjukan perhatian 
(care), serta responnya, sesuai 
dengan konteks penggunaannya. 
4.3. Menyusun teks lisan dan tulis untuk 
mengucapkan dan merespon 
ungkapan perhatian (care), dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, yang 
benar dan sesuai konteks. 










memberi perhatian dan 
cara meresponnya: You 
look pale . Are you OK? 
Not, really. I’ve got a 
headache. 
Unsur kebahasaan: 
Ucapan, tekanan kata, 
intonasi 
Mengamati 
 Siswa mendengarkan/menonton 
interaksi menunjukkan perhatian. 
 Siswa mengikuti interaksi 
menunjukkan perhatian. 
 Siswa menirukan model interaksi 
menunjukkan perhatian. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri interaksi 
menunjukkan perhatian. (fungsi sosial, 
struktur teks, dan unsur kebahasaan). 
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antara berbagai ungkapan 
menunjukan perhatian dalam bahasa 
Inggris, perbedaan ungkapan dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, dsb. 
Mengeksplorasi 
Siswa menunjukan perhatiandengan 
bahasa Inggris dalam konteks simulasi, 
KRITERIA PENILAIAN: 
 Pencapaian fungsi 
sosial 




 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 




 Ketepatan dan 
kesesuaian 
menggunakan struktur 
1 x 2 JP  Audio CD/  
 SUARA GURU 
















role-play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menunjukan perhatian yang telah 
dipelajari dengan yang ada di berbagai 
sumber lain. 
 Siswa membandingkan antara 
ungkapan dalam bahasa Inggris dan 
dalam bahasa siswa.  
Mengkomunikasikan 
 Siswa menunjukan perhatian dengan 
bahasa Inggris, di dalam dan di luar 
kelas.  
 Siswa menuliskan permasalahan 
dalam menggunakan bahasa Inggris 
untuk menunjukan perhatian dalam 
jurnal belajar (learning journal). 
dan unsur kebahasaan 




(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian: 
 Upaya menggunakan 
bahasa Inggris untuk 
menunjukkan perhatian 
(care) ketika muncul  
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 




1.1. Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi 
internasional yang diwujudkan dalam 
semangat belajar 
2.2. Menunjukkan perilaku jujur, disiplin, 
percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi 





Fungsi Sosial  
    Menyatakan rencana 
Mengamati 
 Siswa mendengarkan dan membaca 
banyak kalimat menyatakan dan 
menanyakantentang niat melakukan 
sesuatu dalam berbagai konteks 
 Siswa mengikuti interaksi tentang 
pernyataan dan pertanyaan tentang 
menyatakan dan menanyakantentang 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur teks 
pernyataan dan 
pertanyaan tentang niat 
2  x 2 JP 
 Audio CD/ 
VCD/DVD 
 SUARA GURU 









transaksional dengan guru dan teman. 
3.4. Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan untuk 
menyatakan dan menanyakan tentang 
niat melakukan sesuatu, sesuai 
dengan konteks penggunaannya  
4.4. Menyusun teks lisan dan tulis untuk 
menyatakan dan menanyakan tentang 
niat melakukan sesuatu, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, yang 
benar dan sesuai konteks 
 
Struktur Teks  
    ‘I’d like to tell my 
name,’ I will tell him 
about my job, I’m 
going to introduce 
my friend  
Unsur Kebahasaan 
   Kata kerja I’d like to 
.., I will .., I’m going to 
...; tata bahasa, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan 





niat melakukan sesuatu dengan 
bimbingan guru 
 Siswa menirukan contoh-contoh 
kalimat yang menyatakan dan 
menanyakan tentang niat melakukan 
sesuatu 
 Dengan bimbingan dan arahan guru 
siswa mengidentifikasi ciri kalimat 
yang menyatakan dan menanyakan 
tentang niat melakukan sesuatu 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antara berbagai ungkapan 
menyatakan dan menanyakantentang niat 
melakukan sesuatu dalam bahasa Inggris, 
perbedaan ungkapan dengan yang ada 
dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain dsb. 
Mengekslorasi 
 Siswa menyatakan dan menanyakan 
tentang niat melakukan sesuatu dalam 
konteks simulasi, role-play dan kegiatan 
lain yang terstuktur 
 Siswa berusaha menyatakan dan 
bertanya tentang niat melakukan 
sesuatu 
Mengasosiasi 
 Siswa membandingkan antara 
melakukan sesuatu 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 





Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
 Upaya menggunakan 




sesuatuketika muncul  
kesempatan. 




 Berperilaku jujur, 



















ungkapan niat melakukan sesuatu 
dalam bahasa Inggris yang telah 
dipelajari dengan yang ada dari 
berbagai sumber lain. 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakantentang 
niat melakukan sesuatu dalam bahasa 
inggris dan dalam bahasa Indonesia 
Mengkomunikasikan 
 Setiap menyatakan dan menanyakan 
ungkapan tentang niat melakukan 
sesuatu dalam bahasa Inggris didalam 
dan diluar kelas 
 Siswa menuliskan permasalahan 
dalam jurnal belajar (learning journal) 
 
 
1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar  
komunikasiinternational yang 
diwujudkan dalam semangat belajar  
2.3 Menunjukkkan perilaku tanggung 
jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
Komunikasi fungsional  
3.5. Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan dari 
ungkapan ucapan selamat bersayap, 
sesuai dengan konteks 
penggunaannya.  
4.5. Menyusun teks lisan dan  tulis untuk 









guru, teman, dan 
orang lain. 
Struktur text 
Ungkapan baku dari 
sumber-sumber 
Mengamati 
 Siswa memperhatikan beberapa 
pesan yang berisi ucapan selamat dari 
berbagai sumber (a.l. film, tape, surat 
kabar, majalah). 
 Siswa membacakan contoh-contoh 
teks pesan berisi ucapan selamat 
tersebut dengan ucapan, intonasi, 
tekanan kata, dengan benar dan 
lancar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri pesan 
yang berisi ucapan selamat (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan). 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur teks 
ucapan selamat 
bersayap 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ penyampaian 










 Audio CD/ 
VCD/DVD 
 SUARA GURU 
















mengucapkan dan merespon ucapan 
selamatbersayap (extended), dengan 
memperhatikan tujuan, struktur teks, 
dengan memperhatikan tujuan, 
struktur teks, dan unsur kebahasaan, 





(1) Kata dan tata 
bahasa baku 
(2) Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan 
rapi. 




an secara lisan 
Topik 
Keteladanan tentang 
perilaku peduli dan 




 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai pesan yang 
berisi ucapan selamat dalam bahasa 
Inggris, perbedaan ungkapan dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, dsb. 
Mengeksplorasi 
 Siswa secara mandiri dan dalam 
kelompok mencari ucapan selamat 
yang lain  dari berbagai sumber 
 Siswa  bergantian membacakan 
ucapan selamat dengan unsur 
kebahasaan yang tepat 
 Siswa mengucapkan dan merespon 
ucapan selamat yang disampaikan 
teman dan guru. 
Mengasosiasi 
 Siswa membandingkan berbagai 
ucapan selamat terkait dengan tujuan, 
struktur teks, dan unsur kebahasaan, 









pesan berisi ucapan 
selamat serta 
responnya dalam 
situasi nyata  
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 





(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian: 
 Perilaku tanggung 
jawab, peduli, 
































  Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalamkerja 
kelompok.  
Mengkomunikasikan 
 Siswa  berkreasi membuat teks-teks 
ucapan selamat dan 
menyampaikannya di depan guru dan 
teman untuk mendapat feedback. 
 Siswa membuat kartu ucapan selamat 
 Siswa memperoleh feedback dari guru 
dan teman sejawat 
Komunikasi 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks berisi 
ucapan selamat 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog. 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan teks 
ucapan selamat berupa: 
draft, revisi, editing 
sampai hasil terbaik 
untuk dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
 
1.1. Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
Tindakan/kejadian 
yang dilakukan/terjadi 
Mengamati Kriteria penilaian: 2  x 2 JP  Audio CD/ 
 




bahasa pengantar komunikasi 
internasional yang diwujudkan dalam 
semangat belajar. 
2.2. Menunjukkan perilaku jujur, disiplin, 
percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi 
transaksional dengan guru dan teman. 
3.6. Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan pada 
pernyataan dan pertanyaan 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya, sesuai 
dengan konteks penggunaannya.  
4.6. Menyusun teks lisan dan tulis untuk 
menyatakan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, yang 
benar dan sesuai konteks.  
 
di waktu lampau  
yang merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya 








di waktu lampau yang 
merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya 
Struktur teks 
I had plowed into a 
big green Buick. I 
hollered farewells to 
my friends and 
poured myself into 
the car 
My friend has 
prepared everything 
before we left 
 Siswa mendengarkan dan membaca 
banyak kalimat Past Simple  dan 
Present perfect tense, dalam berbagai 
konteks. 
 Siswa berinteraksi menggunakan 
kalimat Past Simple  dan Present 
perfect tense selama proses 
pembelajaran, dengan bimbingan guru. 
 Siswa menirukan contoh-contoh kalimat 
PastSimple dan Present Perfect tense, 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri kalimat 
PastSimple dan Present Perfect tense, 
(fungsi sosial, struktur teks, dan unsur 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai past simple 
dan present perfect yang ada dalam 
bahasa Inggris, dan perbedaan 
ungkapan dalam bahasa Inggris dengan 
yang ada dalam bahasa Indonesia. 
Mengeksplorasi 
 Siswa menyatakan dan menanyakan 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya dalam 
bahasa Inggris dalam konteks 
simulasi, role-play, dan kegiatan lain 
 Pencapaian fungsi 
sosial 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kelengkapan dan 
keruntutan struktur teks 




(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian 
 Perilaku jujur, disiplin, 




 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks  
 Kesungguhan siswa 
dalam proses 
VCD/DVD 
 SUARA GURU 



















(1) Past Simple, 
Present Perfect 
(2)  Tata bahasa, 
ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan dan 
cetak yang jelas 
dan rapi. 
Topik  
Berbagai hal terkait 
dengan interaksi antara 
guru dan siswa selama 
proses pembelajaran, 
di dalam maupun di 
luar kelas. 
yang terstruktur. 
 Siswa berusaha menyatakan dan 
menanyakan tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya dalam 
bahasa Inggris selama proses 
pembelajaran. 
Mengasosiasi 
 Siswa membandingkan kalimat 
PastSimple dan Present Perfect tense 
yang telah dipelajari dengan ungkapan-
ungkapan lainnya. 
 Siswa membandingkan antara kalimat 
PastSimple dan Present Perfect tense 
dalam bahasa Inggris dengan kalimat  
tentang tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya dalam 
bahasa ibu atau bahasa Indonesia.  
Mengkomunikasikan 
 Siswa menyatakan dan menanyakan 
tentang tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya dengan 
bahasa Inggris, di dalam dan di luar 
kelas.  
 Siswa menuliskan permasalahan 
dalam menggunakan bahasa Inggris 
pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar  
 Kumpulan hasil tes dan 
latihan. 
 Catatan penilaian diri 
dan penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
 




untuk menyatakan dan menanyakan 
tentang tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 
merujuk waktu terjadinya dengan yang 
merujuk pada kesudahannya dalam 
jurnal belajarnya. 
1.1  Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi 
internasional yang diwujudkan dalam 
semangat belajar 
2.3  Menunjukkankan perilaku tanggung 
jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
komunikasi fungsional 
3.7.  Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan pada teks 
deskriptif sederhana tentang orang, 
tempat wisata, dan bangunan 
bersejarah terkenal, sesuai dengan 
konteks penggunaannya. 
4.8. Menangkap makna dalam teks 
deskriptif  lisan dan tulis sederhana.  
4.9. Menyunting teks deskriptif lisan dan 
tulis, sederhana, tentang orang, 
tempatwisata, 
danbangunanbersejarahterkenal, 
dengan memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang benar dan sesuai konteks. 
4.10. Menyusun teks deskriptif lisan dan 
Teks deskriptif lisan 
dan tulis, sederhana, 
tentang orang, tempat 
wisata, dan bangunan 
bersejarah terkenal 













terkenal dan nama 
bagian-bagiannya 
yang dipilih untuk 
dideskripsikan 




 Siswa memperhatikan / menonton 
beberapa contoh teks/ film tentang  
penggambaran orang, tempat wisata, 
dan bangunan bersejarah. 
 Siswa menirukan contoh  secara 
terbimbing. 
 Siswa belajar menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks 
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks deskripsi 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia 
 Siswa mempertanyakan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks deskriptif  
Mengeksplorasi 
 Siswa secara kelompok membacakan  
teks deskriptif lain dari berbagai sumber 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur teks 
deskriptif 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ penyampaian 
Unjuk kerja  
 Melakukan monolog 
tentang deskripsi orang, 
tempat wisata, 
bangunan bersejarah 
terkenal didepan kelas / 
berpasangan 
 Ketepatan dan 
kesesuaian 
dalammenggunakan 
struktur teks  dan unsur 
 
9  x 2 JP 
 
 Audio CD/ 
VCD/DVD 
 SUARA GURU 


















tulis sederhana tentang orang, 
tempat wisata, dan bangunan 
bersejarah terkenal, dengan 
memperhatikan tujuan, struktur teks, 
dan unsur kebahasaan, secara benar 






bagiannya, dan  
(3) Penyebutan 







yang semuanya sesuai 
dengan fungsi sosial 
yang hendak dicapai. 
Unsur kebahasaan 














(3) Ejaan dan tulisan 
tangan dan c etak 
yang jelas dan rapi 
dengan pengucapan, tekanan kata dan 
intonasi yang tepat 
 Siswa berpasangan  menemukan 
gagasan pokok, informasi rinci dan 
informasi tertentu serta fungsi sosial 
dari teks deskripsi yang 
dibaca/didengar. 
 Siswa menyunting teks deskripsi yang 
diberikan guru dari segi struktur dan 
kebahasaan 
 Berkelompok, siswa menggambarkan 
tempat wisata lain dalam konteks 
penyampaian informasi yang wajar 
terkait dengan tujuan yang hendak 
dicapai dari model yang dipelajari 
Mengasosiasi 
 Dalam kerja kelompok terbimbing 
siswa  menganalisis dengan 
membandingkan berbagai teks yang 
menggambarkan orang, tempat wisata, 
bangunanan bersejarah terkenal 
dengan fokus pada  struktur teks, dan 
unsur kebahasaan. 
 Siswa mengelompokkan teks deskripsi 
sesuai dengan fungsi sosialnya. 
 Siswa memperoleh balikan (feedback) 
dari  guru dan teman tentang setiap 




membuat teks deskriptif  
Pengamatan 
(observations):  
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian 
 Perilaku tanggung 
jawab, peduli, 




 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks deskriptif 









 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
 








n secara lisan.  
(5) Rujukan kata 
Topik 




percaya diri.  
 
Mengkomunikasikan 
 Berkelompok, siswa menyusun teks 
deskripsi tentang orang/ tempat wisata/ 
bangunan bersejarah sesuai dengan 
fungsi sosial  tujuan, struktur dan unsur 
kebahasaannya  
 Siswa menyunting deskripsi yang 
dibuat teman. 
 Siswa menyampaikan deskripsinya 
didepan guru dan teman dan 
mempublikasikannya di mading. 
 Siswa membuat kliping deskripsi 
tentang orang, tempat wisata atau 
bangunan bersejarah yang mereka 
sukai. 
 Siswa membuat laporan evaluasi diri 
secara tertulis tentang pengalaman 
dalam menggambarkan tempat wisata 
dan bangunan termasuk menyebutkan 
dukungan dan kendala yang dialami. 
 Siswa dapat menggunakan ‘learning 
journal’  
rekaman monolog teks 
deskriptif. 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan teks 
diskriptif berupa: draft, 
revisi, editing sampai 
hasil terbaik untuk 
dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
Penilaian Diri dan 
Penilaian Sejawat 
 Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
1.1. Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi 
international yang diwujudkan dalam 
semangat belajar  
2.3 Menunjukkan perilaku tanggung jawab, 
peduli, kerjasama, dan cinta damai, 
dalam melaksanakan komunikasi 






atau tanpa perintah 
Mengamati 
 Siswa mendengarkan/membaca teks 
announcement dari berbagai sumber 
dengan memperhatikan fungsi sosial, 
struktur teks, unsur kebahasaan, 
maupun format 
penyampaian/penulisannya. 
 Siswa mencoba menirukan 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teksannouncement 
 Ketepatan unsur 
kebahasaan: tata 
2 x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA GURU 










3.8. Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan dari teks 
pemberitahuan (announcement), 
sesuai dengan konteks 
penggunaannya. 
4.11. Menangkap makna pemberitahuan 
(announcement). 
4.12. Menyusun teks tulis pemberitahuan 
(announcement), sangat pendek dan 
sederhana, dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai 
konteks. 
 
atau petunjuk yang 
harus diikuti, untuk 
memperlancar 
informasi antara 
guru, siswa, kepala 
sekolah, dan staf 
administrasi 
Struktur Teks 





internet, secara urut 
dan runtut. 
Unsur kebahasaan 
Kosa kata , tata 
bahasa, ucapan, 
rujukan kata, tekanan 
kata, intonasi, ejaan, 
dan tanda baca yang 
tepat, dengan 
pengucapan yang 
lancar dan penulisan 
dengan tulisan 
tangan atau cetak 
yang jelas dan rapi 
Multimedia: 
pengucapannya dan  menuliskan teks 
yang digunakan. 
 Siswa belajar membaca cepat untuk 
mendapat gambaran umum dari teks 
melalui proses skimming dan scanning 
untuk mendapatkan informasi khusus. 
 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan berbagai tekspemberitahuan 
dalam bahasa Inggris, perbedaan teks 
pemberitahuan dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 Mengeksplorasi 
 Siswa mencari teks lain untuk 
mendengarkan/membaca teks 
announcement dengan strategi yang 
digunakan dari berbagai sumber. 
 Siswa berlatih membaca teks 
announcement dengan strategi yang 
digunakan bersama teman 
Mengasosiasi 
 Siswa menganalisis teks 
announcement dengan memperhatikan 
format penulisannya melalui strategi 
yang digunakan.  
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ penyampaian 
Cara Penilaian 
Unjuk kerja  




n kelas  
 Ketepatan dan 
kesesuaian dalam 
menggunakan struktur 
teks dan unsur 




(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian: 
- kesantunan saat 
melakukan tindakan 
komunikasi 















Layout, dekorasi, yang 
membuat tampilan teks 
lebih menarik 
 
 Siswa membandingkan teks 
announcement yang 
didengar/dibacakan dari guru dengan 
yang dipelajari dari berbagai sumber 
lain. 
 Secara berkelompok siswa 
mendiskusikan teks 
announcementyang mereka temukan 
dari sumber lain. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
sampaikan dalam kerja kelompok.  
Mengkomunikasikan 
 Siswa membuat teks announcement 
dalam kerja kelompok 
 Siswa menyampaikan pemberitahuan 
secara tertulis dengan memperhatikan 
fungsi sosial, struktur, dan unsur 
kebahasaan yang benar dan sesuai 
dengan konteks 











 damai,  dalam 
melaksanakan 
komunikasi 
- Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 





 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog teks 
pemberitahuan 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan teks 
pemberitahuan berupa: 
draft, revisi, editing 
sampai hasil terbaik 
 




untuk dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  komentar, 
atau bentuk penilaian lain 
1.1. Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar 
komunikasiinternational yang 
diwujudkan dalam semangat belajar  
2.3 Menunjukkan perilaku tanggung jawab, 
peduli, kerjasama, dan cinta damai, 
dalam melaksanakan komunikasi 
fungsional 
3.9. Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan pada teks 
recountsederhana tentang 
pengalaman/kejadian/peristiwa, sesuai 
dengan konteks penggunaannya. 
4.13. Menangkap makna dalam teks 
recount lisan dan tulis sederhana. 
4.14. Menyusun teks recount lisan dan tulis 
sederhana tentang pengalaman/ 
kegiatan/kejadian/peristiwa, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai dengan konteks 
 Teks recount lisan 




















 Siswa menyimak berbagai contoh teks 
recount  tentang 
pengalaman/kegiatan/kejadianb/peristi
wa yang diberikan/ diperdengarkan 
guru   
 Siswa mengamati fungsi sosial, 
struktur dan unsur kebahasaannya 
 Siswa belajar menentukan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks recount 
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan berbagai teks  tentang 
pengalaman/kejadian/peristiwa yang 
ada dalam bahasa Inggris, perbedaan 
teks dalam bahasa Inggris dengan 
yang ada dalam bahasa Indonesia,. 
 Siswa mempertanyakan mengenai 
gagasan pokok  informasi rinci dan 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur teks 
recount 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 






Unjuk kerja  
 Melakukan monolog 
dalam bentuk recount 
dalam kelompok / 
berpasangan/ didepan 
7  x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA GURU 



















c. Jika perlu, ada 
kesimpulan umum. 
Unsur kebahasaan 









(2) Penyebutan kata 
benda 
(3) Ejaan dan tulisan 
tangan dan c etak 
yang jelas dan rapi 




secara lisan  





juang, percaya diri, 
tanggung jawab, 
informasi tertentu dalam recount 
Mengeksplorasi 
 Siswa mencari beberapa text recount 
dari berbagai sumber.  
 Siswa berlatih menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks 
 Siswa membacakan teks recount 
kepada teman dengan menggunakan 
unsur kebahasaan yang tepat 
 Siswa berlatih menysun kalimat-kalimat 
yang diberikan menjadi text recount. 
 Siswa secara berkelompok menuliskan 




memperhatikan fungsi sosial, struktur, 
dan unsur kebahasaan dengan runtut 
 
Mengasosiasi 
 Secara berpasangan siswa saling 
menganalisis teksrecounttulis dengan 
fokus pada fungsi sosial, struktur, dan 
unsur kebahasaan. 
 Siswa mendiskusikan gagasan pokok, 
informasi rinci dan informasi tertentu 
kelas  
 Ketepatan dan 
kesesuaian dalam 
menggunakan struktur 
teks dan unsur 
kebahasaan dalam  
teks recount 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian: 
- kesantunan saat 
melakukan tindakan 
- perilaku tanggung 
jawab, 
 peduli, kerjasama, dan 
cinta damai,  
dalammelaksanakan 
komunikasi  
- Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 










disiplin. dari teks. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalam kerja 
kelompok. 
Mengkomunikasikan 
 Siswa membuat teks recount 
sederhana tentang keteladanan 
dengan memperhatikan fungsi sosial, 
struktur dan unsur kebahasaannya. 
 Siswa mempresentasikannya di kelas 
 Siswa membuat kliping  teks recount 
dengan menyalin dari beberapa 
sumber. 
 Siswa membuat jurnal belajar (learning 
journal) 
 
 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog teks 
recount. 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan teks 
recount berupa: draft, 
revisi, editing sampai 
hasil terbaik untuk 
dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
Penilaian Diri dan 
Penilaian Sejawat 
 Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 










1.1. Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar 
komunikasiinternational yang 
diwujudkan dalam semangat belajar   
2.3 Menunjukkan perilaku tanggung jawab, 
peduli, kerjasama, dan cinta damai, 
dalam melaksanakan komunikasi 
fungsional.  
3.9.  Menganalisis fungsi sosial, struktur 
teks, dan unsur kebahasaan pada teks 
naratif sederhana berbentuk legenda 
rakyat, sesuai dengan konteks 
penggunaannya. 
4.15. Menangkap makna teks naratif lisan 
dan tulis berbentuk legenda, 
sederhana  
Teks naratif lisan 













c. Solusi dan akhir 
cerita 
Unsur kebahasaan 
(3) Kata-kata terkait  
karakter, watak, 
dan setting dalam 
legenda 
(4) Modal auxiliary 
verbs.  
(4) Ejaan dan tulisan 
tangan dan c etak 
yang jelas dan rapi 




 Siswa menyimak berbagai contoh teks 
legenda  yang diberikan/ 
diperdengarkan guru  
 Siswa mengamati fungsi sosial, 
struktur dan unsur kebahasaannya  
 Siswa mengamati keteladanan dari 
cerita legenda 
 Siswa belajar menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu dari teks legenda  
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks naratif 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia. 
 Siswa mempertanyakan gagasan 
utama, informasi rinci dan informasi 
tertentu 
Mengeksplorasi 
 Siswa membaca beberapa text 
legenda dari berbagai sumber.  
 Siswa berlatih menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu  
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan  
keruntutan struktur teks 
naratif 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ penyampaian 
Unjuk kerja  
 Melakukan monolog 
dalam bentuk teks 
naratif dalam kelompok 
/ berpasangan/ 
didepan kelas  
 Menggunakan struktur 





Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
6 x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA GURU 




















(6) Rujukan kata  
Topik 
Keteladanan tentang 
perilaku dan nilai-nilai 
luhur dan budaya. 
 
 Siswa melengkapi rumpang dari 
beeberapa teks legenda sederhana 
 Siswa secara berkelompok menuliskan 
/menyalin teks recount dengan 
memperhatikan fungsi sosial, struktur, 
dan unsur kebahasaan dengan runtut 
 Siswa membacakan teks recount 
kepada teman dengan menggunakan 
unsur kebahasaan yang tepat 
Mengasosiasi 
 Secara berpasangan siswa  
menganalisis beberapa teks legenda 
dengan fokus pada fungsi sosial, 
struktur, dan unsur kebahasaan 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalam kerja 
kelompok. 
Mengkomunikasikan 
 Siswa menyampaikan informasi fungsi 
social, struktur, dan unsure 
kebahasanyang ditemukan setelah 
membaca teks legenda. 
 Siswa menceritakan kembali teks 
legenda sederhana yang dibaca 
dengan memperhatikan fungsi sosial, 
struktur dan unsur kebahasaannya. 
Sasaran penilaian: 
 Berperilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melakukan Komunikasi 
 Ketepatan dan 
kesesuaian 




 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog teks 
naratif 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan teks 
naratif berupa: draft, 
revisi, editing sampai 
hasil terbaik untuk 
dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 




 Siswa membuat kliping  teks legenda 
dengan menyalin dan beberapa 
sumber. 
 Siswa membuat ‘learning journal’  
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  komentar, 
atau bentuk penilaian lain 
 
1.1Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar 
komunikasiinternational yang 
diwujudkan dalam semangat belajar   
2.3  Menunjukkan perilaku tanggung 
jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
komunikasi fungsional 
3.11. Menyebutkan fungsi sosial dan unsur 
kebahasaan dalam lagu. 
4.16. Menangkap makna lagu sederhana. 
Lagu sederhana 







(1) Kata, ungkapan, 
dan tata bahasa 
dalam karya seni 
berbentuk lagu. 
(2) Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan 
rapi. 
(3) Ucapan, tekanan 
kata, intonasi, 
Mengamati 
 Siswa mendengarkan/membaca 
beberapa lirik lagu berbahasa Inggris 
dan menyalinnya 
 Siswa menirukan penguncapan dengan 
menyanyikan sesuai dengan lagu yang 
didengar 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan pesan yang ada dalam lagu 
bahasa Inggris, perbedaan lagu dalam 
bahasa Inggris dengan yang ada dalam 
bahasa Indonesia. 
 Siswa memperoleh pengetahuan 
tambahan tentang kosa kata dan pesan 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian:  
- Perilaku tanggung 
jawab, peduli, 




- Ketepatan dan 
kesesuaian dalam 
pengucapan dan 
penyalinan lirik lagu 
- Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
2  x 2 JP  Audio CD/ 
VCD/DVD 
 www.youtube 
 SUARA GURU 



























 Siswa membacakan lirik lagu yang 
disalin kepada teman sebangku 
 Siswa menyanyikan lagu yang disalin 
dengan pengucapan dan tekanan kata 
yang tepat 
 Siswa berdiskusi tentang pesan lagu 
yang didengar 
Mengasosiasi 
 Secara individu siswa membandingkan 
pesan yang terdapat dalam beberapa 
lagu yang dibaca/didengar 
 Siswa membuat kumpulan lagu- lagu 
yang bertema perdamaian dengan 
menyalin 
Mengkomunikasikan 
  Siswa melaporkan  kumpulan lagu 
favorit mereka yang sudah dianalis 
tentang pesan di dalam lagu-lagu 
tersebut 
 Antarsiswa melakukan penilaian 
terhadap kumpulan lagu yang dibuat.  
setiap tahapan 
Portofolio 
 Kumpulan kemajuan 
siswa berupa kumpulan 
lagu yang disalin 
dengan tulisan tangan 
beserta kesan terhadap 
lagu 
 kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
 Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  komentar, 








LESSON PLAN OF CONTROL CLASS 
 
School   : SMAN 1 KABUN ROKAN HULU 
Subject  : English 
Class/ Semester : XI MIPA/IPS 
Meeting  : 1 
Time Allocated : 2 x 45 Minutes 
Standard Competence  
1. Understanding the meaning of functional written text and simple short essay in the form 
of recount text that has relation with critical thinking. 
Basic Competence 
1.  Responding to the functional written text and short essay in the form of recount text in has 
relation with critical thinking.  
Indicator 
1. Finding main idea in recount text. 
2. Finding the meaning of difficult words. 
3. Understanding the generic structure of recount text. 
4. Finding communicative purpose in recount text text. 
5. Understanding the language features in recount text. 
Learning Objective 
1. Be able to find the main idea in recount text. 
2. Be able to find the meaning of difficult words. 
3. Be able to understand the generic structure of recount text. 
4. Be able to find communicative purpose in recount text. 




 Bad and Good experience 
The Steps of Activity 
1. Pre-activity 
a. Greetings, praying, and checking students’ attendance list 
b. Telling students about the objectives of study and giving motivation 
2. Whilst-activity 
a. Teacher ask the students to write the text about good and bad experience. 
b. Teacher helps the students to find out the meaning of the difficult words. 
3. Post-activity 
a. Teacher asks the difficulties of the lesson   
b. Concluding the material studied. 
c. Closing. 
Resources 
 LKS and other relevant books 
 News Paper/Magazine 
Assessment 
Aspects Level Score Criteria 
Content 
Excellent to very 
Good 
4 
Knowledgeable, substantive, through development of thesis, 
relevant to assigned topic. 
Good to Average 3 
Some knowledge of subject, adequate range, limited 
development of thesis, mostly relevant to topic but lacks 
detail. 
Fair to poor 2 
Limited knowledge of the subject, little substance, inadequate 
development of topic. 
Very poor 1 
Does not show knowledge of subject, non - substantive, not 
enough to evaluate. 
Organization 
Excellent to very 
Good 
4 
Fluent expression, ideas clearly stated/ supported, well 
organized, logical sequencing, cohesive. 
Good to Average 3 
Loosely organized, limited support, logical but incomplete 
sequencing. 
Fair to poor 2 
Non-fluent, ideas confused or disconnected, lack logical 
development and sequencing. 
Very poor 1 





Excellent to very 
Good 
4 
Sophisticated range, effective word usage, word from 
mastery. 
Good to Average 3 
Adequate range, occasional errors of word usage but meaning 
not obscured 
Fair to poor 2 
Limited range, frequent errors of word usage, meaning 
confused. 
Very poor 1 Essentially translation, little knowledge of English. 
Excellent to very 
Good 
4 
Effective constructions, few errors of agreement, tense, 
number, word order, article, pronouns, and preposition. 
Language 
use 
Good to average 3 
Effective but simple constructions, minor problems in 
complex constructions, several errors of agreement, tense, 
number, word order, article, pronouns, preposition 
Fair to poor 2 
Major problem in simple construction, frequent errors of 
negation, tense, number, word order, article, pronouns, 
preposition 
Very poor 1 
No mastery of sentence construction rules, dominated by 
errors, does not communicate or not enough to evaluate 
Excellent to very 
good 
4 
Demonstrates mastery of conventions, few errors of spelling, 
punctuation, capitalization, paragraphing 
Good to average 3 
Occasional errors of spelling, punctuation, capitalization, 
paragraphing but meaning not obscured 
Mechanics 
Fair to poor 2 
Frequent errors of spelling, punctuation, capitalization, 
paragraphing, poor handwriting, meaning confused or 
obscured 
Very poor 1 
No mastery of conventions, dominated by errors of spelling, 
punctuation, capitalization, paragraphing, handwriting 
illegible, or not enough to evaluate 
Maximum total score 20   
Minimum total score 5   
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THE STUDENTS’ ABILITY IN WRITING RECOUNT TEXT 




Content Organization Vocabulary Language Use Mechanics TOTAL 
1 Student 1 20 13 13 15 3 64 
2 Student 2 21 13 17 21 4 76 
3 Student 3 22 15 15 18 4 74 
4 Student 4 25 18 17 21 4 85 
5 Student 5 22 15 15 18 4 74 
6 Student 6 22 15 15 18 4 74 
7 Student 7 17 13 10 11 3 54 
8 Student 8 17 13 10 11 3 54 
9 Student 9 22 15 14 19 4 74 
10 Student 10 16 9 16 12 3 56 
11 Student 11 17 10 10 11 3 51 
12 Student 12 20 14 10 12 3 59 
13 Student 13 22 15 15 18 4 74 
14 Student 14 13 7 7 5 2 34 
15 Student 15 23 16 16 20 4 79 
16 Student 16 17 13 10 11 3 54 
17 Student 17 21 14 17 20 3 75 
18 Student 18 22 15 15 18 3 73 
19 Student 19 17 10 10 13 3 53 
20 Student 20 22 15 14 19 4 74 
21 Student 21 21 13 17 21 4 76 
22 Student 22 26 18 18 20 4 86 
23 Student 23 22 14 15 18 4 73 
24 Student 24 20 13 14 19 4 70 
25 Student 25 22 15 15 20 4 76 
26 Student 26 17 13 15 15 3 63 
27 Student 27 22 14 12 12 3 63 
28 Student 28 22 14 10 13 3 62 
29 Student 29 15 10 7 11 3 46 




THE STUDENTS’ ABILITY IN WRITING RECOUNT TEXT 




Content Organization Vocabulary Language Use Mechanics TOTAL 
1 Student 1 20 15 15 17 3 70 
2 Student 2 22 15 18 20 3 78 
3 Student 3 23 17 17 19 4 80 
4 Student 4 24 19 17 22 4 86 
5 Student 5 23 16 18 18 4 79 
6 Student 6 20 16 17 16 3 72 
7 Student 7 19 14 12 12 3 60 
8 Student 8 20 14 11 10 3 58 
9 Student 9 23 17 15 18 4 77 
10 Student 10 17 10 15 13 3 58 
11 Student 11 19 10 12 13 3 57 
12 Student 12 22 15 12 12 3 64 
13 Student 13 23 16 15 17 4 75 
14 Student 14 12 7 6 5 2 32 
15 Student 15 24 17 16 19 4 80 
16 Student 16 19 12 11 12 3 57 
17 Student 17 22 15 17 19 3 76 
18 Student 18 23 17 15 16 3 74 
19 Student 19 18 12 10 12 3 55 
20 Student 20 20 13 17 20 4 74 
21 Student 21 20 15 15 20 4 74 
22 Student 22 28 16 20 18 4 86 
23 Student 23 20 16 14 20 3 73 
24 Student 24 22 15 13 20 4 74 
25 Student 25 20 15 13 22 4 74 
26 Student 26 20 15 12 15 3 65 
27 Student 27 20 14 12 13 3 62 
28 Student 28 20 15 10 13 4 62 
29 Student 29 15 9 7 10 3 44 




THE CALCULATION OF THE ABILITY IN CONTENT OF 




 No Student 
Content 
Rater 1 Rater 2 Mean 
 
Rater 1 Rater 2 Mean 
1 Student 1 20 20 20 
 
16 Student 16 17 19 18 
2 Student 2 21 22 21.5 
 
17 Student 17 21 22 21.5 
3 Student 3 22 23 22.5 
 
18 Student 18 22 23 22.5 
4 Student 4 25 24 24.5 
 
19 Student 19 17 18 17.5 
5 Student 5 22 23 22.5 
 
20 Student 20 22 20 21 
6 Student 6 22 20 21 
 
21 Student 21 21 20 20.5 
7 Student 7 17 19 18 
 
22 Student 22 26 28 27 
8 Student 8 17 20 18.5 
 
23 Student 23 22 20 21 
9 Student 9 22 23 22.5 
 
24 Student 24 20 22 21 
10 Student 10 16 17 16.5 
 
25 Student 25 22 20 21 
11 Student 11 17 19 18 
 
26 Student 26 17 20 18.5 
12 Student 12 20 22 21 
 
27 Student 27 22 20 21 
13 Student 13 22 23 22.5 
 
28 Student 28 22 20 21 
14 Student 14 13 12 12.5 
 
29 Student 29 15 15 15 
15 Student 15 23 24 23.5 
 
30 Student 30 22 23 22.5 
 




THE CALCULATION OF THE ABILITY IN ORGANIZATION OF 




No Student Organization 
Rater 1 Rater 2 Mean 
   
Rater 1 Rater 2 Mean 
1 Student 1 13 15 14 
 
16 Student 16 13 12 12.5 
2 Student 2 13 15 14 
 
17 Student 17 14 15 14.5 
3 Student 3 15 17 16 
 
18 Student 18 15 17 16 
4 Student 4 18 19 18.5 
 
19 Student 19 10 12 11 
5 Student 5 15 16 15.5 
 
20 Student 20 15 13 14 
6 Student 6 15 16 15.5 
 
21 Student 21 13 15 14 
7 Student 7 13 14 13.5 
 
22 Student 22 18 16 17 
8 Student 8 13 14 13.5 
 
23 Student 23 14 16 15 
9 Student 9 15 17 16 
 
24 Student 24 13 15 14 
10 Student 10 9 10 9.5 
 
25 Student 25 15 15 15 
11 Student 11 10 10 10 
 
26 Student 26 13 15 14 
12 Student 12 14 15 14.5 
 
27 Student 27 14 14 14 
13 Student 13 15 16 15.5 
 
28 Student 28 14 15 14.5 
14 Student 14 7 7 7 
 
29 Student 29 10 9 9.5 
15 Student 15 16 17 16.5 
 
30 Student 30 16 17 16.5 
 





THE CALCULATION OF THE ABILITY IN VOCABULARY OF 
WRITING THE RECOUNT TEXT 
No Student 
Vocabulary 
 No Student 
Vocabulary 
Rater 1 Rater 2 Mean 
 
Rater 1 Rater 2 Mean 
1 Student 1 13 15 14 
 
16 Student 16 10 11 10.5 
2 Student 2 17 18 17.5 
 
17 Student 17 17 17 17 
3 Student 3 15 17 16 
 
18 Student 18 15 15 15 
4 Student 4 17 17 17 
 
19 Student 19 10 10 10 
5 Student 5 15 18 16.5 
 
20 Student 20 14 17 15.5 
6 Student 6 15 17 16 
 
21 Student 21 17 15 16 
7 Student 7 10 12 11 
 
22 Student 22 18 20 19 
8 Student 8 10 11 10.5 
 
23 Student 23 15 14 14.5 
9 Student 9 14 15 14.5 
 
24 Student 24 14 13 13.5 
10 Student 10 16 15 15.5 
 
25 Student 25 15 13 14 
11 Student 11 10 12 11 
 
26 Student 26 15 12 13.5 
12 Student 12 10 12 11 
 
27 Student 27 12 12 12 
13 Student 13 15 15 15 
 
28 Student 28 10 10 10 
14 Student 14 7 6 6.5 
 
29 Student 29 7 7 7 
15 Student 15 16 16 16 
 
30 Student 30 15 15 15 





THE CALCULATION OF THE ABILITY IN LANGUAGE USE OF 

















1 Student 1 15 17 16 
 
16 Student 16 11 12 11.5 
2 Student 2 21 20 20.5 
 
17 Student 17 20 19 19.5 
3 Student 3 18 19 18.5 
 
18 Student 18 18 16 17 
4 Student 4 21 22 21.5 
 
19 Student 19 13 12 12.5 
5 Student 5 18 18 18 
 
20 Student 20 19 20 19.5 
6 Student 6 18 16 17 
 
21 Student 21 21 20 20.5 
7 Student 7 11 12 11.5 
 
22 Student 22 20 18 19 
8 Student 8 11 10 10.5 
 
23 Student 23 18 20 19 
9 Student 9 19 18 18.5 
 
24 Student 24 19 20 19.5 
10 Student 10 12 13 12.5 
 
25 Student 25 20 22 21 
11 Student 11 11 13 12 
 
26 Student 26 15 15 15 
12 Student 12 12 12 12 
 
27 Student 27 12 13 12.5 
13 Student 13 18 17 17.5 
 
28 Student 28 13 13 13 
14 Student 14 5 5 5 
 
29 Student 29 11 10 10.5 
15 Student 15 20 19 19.5 
 
30 Student 30 16 17 16.5 
 










THE CALCULATION OF THE ABILITY IN MECHANICS OF 
WRITING THE RECOUNT TEXT 
No Student Mechanics 
 
No Student Mechanics 
Rater 1 Rater 2 Mean 
   
Rater 1 Rater 2 Mean 
1 Student 1 3 3 3 
 
16 Student 16 3 3 3 
2 Student 2 4 3 3.5 
 
17 Student 17 3 3 3 
3 Student 3 4 4 4 
 
18 Student 18 3 3 3 
4 Student 4 4 4 4 
 
19 Student 19 3 3 3 
5 Student 5 4 4 4 
 
20 Student 20 4 4 4 
6 Student 6 4 3 3.5 
 
21 Student 21 4 4 4 
7 Student 7 3 3 3 
 
22 Student 22 4 4 4 
8 Student 8 3 3 3 
 
23 Student 23 4 3 3.5 
9 Student 9 4 4 4 
 
24 Student 24 4 4 4 
10 Student 10 3 3 3 
 
25 Student 25 4 4 4 
11 Student 11 3 3 3 
 
26 Student 26 3 3 3 
12 Student 12 3 3 3 
 
27 Student 27 3 3 3 
13 Student 13 4 4 4 
 
28 Student 28 3 4 3.5 
14 Student 14 2 2 2 
 
29 Student 29 3 3 3 
15 Student 15 4 4 4 
 
30 Student 30 4 4 4 
 
 












Rater 1 Rater 2 Mean 
 
Rater 1 Rater 2 Mean 
1 Student 1 64 70 67 
 
16 Student 16 54 57 55.5 
2 Student 2 76 78 77 
 
17 Student 17 75 76 75.5 
3 Student 3 74 80 77 
 
18 Student 18 73 74 73.5 
4 Student 4 85 86 85.5 
 
19 Student 19 53 55 54 
5 Student 5 74 79 76.5 
 
20 Student 20 74 74 74 
6 Student 6 74 72 73 
 
21 Student 21 76 74 75 
7 Student 7 54 60 57 
 
22 Student 22 86 86 86 
8 Student 8 54 58 56 
 
23 Student 23 73 73 73 
9 Student 9 74 77 75.5 
 
24 Student 24 70 74 72 
10 Student 10 56 58 57 
 
25 Student 25 76 74 75 
11 Student 11 51 57 54 
 
26 Student 26 63 65 64 
12 Student 12 59 64 61.5 
 
27 Student 27 63 62 62.5 
13 Student 13 74 75 74.5 
 
28 Student 28 62 62 62 
14 Student 14 34 32 33 
 
29 Student 29 46 44 45 
15 Student 15 79 80 79.5 
 
30 Student 30 73 76 74.5 
 
Score of rater 1 + Score of rater 2 
2 
 
 
 
 
 
 
 
APPENDIX 5 
Recommendation  
Letters 
Scanned by TapScanner
Scanned by TapScanner
Scanned by TapScanner
Scanned by TapScanner
Scanned by TapScanner
Scanned by TapScanner

